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ABSTRACT

Purpose
The primary purpose of this study was to determine the professional
problems encountered by beginning vocational agriculture teachers in
Louisiana and the implications these have for the improvement of teacher
training, placement, follow-up services and the retention of these
teachers.

Procedure
The descriptive survey method using the questionnaire technique
was the method of research used in this study.

Questionnaires were mailed

to thirty-five beginning teachers, their principals and twenty selected
experienced teachers.
The instrument consisted of two schedules.

The first was composed

of nine problem areas and eighty problems which covered the total program
of vocational agriculture and was completed by the three groups in the
survey.

Significance of the difference between means, utilizing the

Student's t difference of means test; rank order correlations and linear
correlations were used in contrasting beginning and experienced teacher
and beginning teacher and administrator ratings.

The second schedule was

sent to the beginning teachers and consisted of three sections which were
utilized in evaluating their teacher preparation programs in terms of the
problems encountered in teaching.

Their problems encountered in Schedule

I were contrasted and correlated with the responses to the three sections
of their teacher preparation program, Schedule II.

Findings
Problems encountered by beginning teachers are not identical to
those encountered by experienced teachers and the administrators and
supervisors recognized the problems of the beginning teachers.
Beginning teachers were having significantly greater difficulty
than the experienced teachers in the areas of Classroom Teaching,
Teaching Farm Mechanics, Advising the FFA, Young and Adult Farmer Pro
grams and Public Relations.
The beginning and experienced teachers agreed that they were having
a high degree of difficulty with the areas of Young and Adult Farmer
Programs and Developing Supervised Agriculture Experience Programs.
The three groups surveyed agreed that the areas of greatest
difficulty were Teaching Farm Mechanics, Guidance and Counseling,
Developing Agriculture Experience Programs and Adult and Young Farmer
Programs.
There were no linear relationships between the ratings of begin
ning and experienced teachers and beginning teachers and their administra
tors for the nine problem areas.
Significant differences were found between the problems encountered
in teaching and the teacher preparation programs in the areas of Relation
ships with School and Administration, Teaching Farm Mechanics and Young
and Adult Farmer Programs.

Little linear relationships were found be

tween the problems encountered in teaching and the teacher preparation
programs.

PROFESSIONAL PROBLEMS ENCOUNTERED BY VOCATIONAL AGRICULTURE
TEACHERS IN LOUISIANA AND IMPLICATIONS FOR TEACHER
PREPARATION, ADJUSTMENT AND RETENTION

CHAPTER I

INTRODUCTION

Modern agriculture is more than farming.
a business, a profession and an industry.

It has become a science,

As agriculture continues to

resemble industry and business, the job of the vocational agriculture
teacher becomes more complex.

Amid this confusion, the teacher is con

fronted with many problematic situations.

The solutions of these

problems may be a key to improving teacher effectiveness in the future.
According to Wiles (5:282), "The key to better schools is better
teaching.

New buildings, more transportation, a greater number of

special services, a wider range of instructional materials will not re
sult in better schools unless teaching is improved.

What the individual

teacher does as he works with children is the crucial question."

The

current shortage of teachers will not alleviate the need for better
teachers.

In reality, it may produce a detrimental effect on the quality

of teachers entering and remaining in the profession.

Therefore, prepara

tion, placement and retention of beginning teachers should receive more
emphasis than it has previously.

Loften (10:19) has stated:

"We must

have good teachers -- teachers who are well prepared and who are dedi
cated.

We cannot have good sound, educational programs without good

teachers."

Dr. Ralph J. Woodin (12:248) of Ohio State University emphasized
in a recent study that the nation wide shortage of qualified teachers
of vocational agriculture is continuing.

In his study he states, "A

third annual assessment of supply and demand of teachers of vocational
agriculture shows a more serious shortage in 1967 than in any previous
year.

Forty states last year curtailed programs because teachers were

not available. "
The shortage of vocational agriculture teachers is a problem,
which may soon be of serious proportions.

Woodin (12:248) states further

that, "The seriousness of the teacher shortage is indicated by the fact
that departments of vocational agriculture in 117 high schools could
not operate during the 1967-68 school year and that 242 teachers had to
be employed with only temporary of emergency certificates.

This also

shows that 232 teachers were needed but not available at the start of
the 1967-68 school year."
Statistics received from the Director of Vocational Agricultural
Education, in the Louisiana Department of Education, indicate that there
were thirty-two teachers with thirty or more years teaching experience
and eligible for retirement.

This would appear to indicate a period

of rapid turnover in the position of vocational agriculture teacher in
the immediate future.

In addition to replacements, teachers will be

needed for new departments which will be added, for the formation of
multiple teacher departments, and for post-secondary programs.
The strengthening of undergraduate programs in teacher prepara
tion is resulting in better prepared teachers but has not eliminated

the problem of present and prospective teacher shortages.
Woodin,

According to

(12:248) "Only about sixty per cent of those qualified entered

teaching vocational agriculture in 1967.

This is probably due to the

wide choice of opportunities available in competing occupations."

The

tremendous industrial development which is presently taking place in
Louisiana and resulting in higher salaries for college graduates has also
helped to create a greater teacher shortage in the state.

However,

better salary schedules alone are not the answer to the teacher shortage.
If the state is to attract and retain young teachers in the profession,
their undergraduate preparation must be continually improved.

The

problems encountered by these young teachers must also be studied and
attempts made to eliminate as many of these problems as possible.
"Much of the turnover in the teaching profession occurs among
those with less than five years of experience, and it is thus of central
importance to isolate those factors in the initial experience with
teaching which are related to decisions to remain in or leave the pro
fession," according to Mason's

(3:95)

study of the beginning teacher.

The problems confronting these individuals should be identified and
attempts made to remedy them if these teachers are to be retained in
the profession.
When the problems confronting beginning vocational agriculture
teachers are identified, remedial measures can be taken by teacher
training institutions, administrators, and supervisors in attempting to
retain teachers who have entered the profession.
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The writer's present position as a teacher trainer in vocational
agriculture has motivated him to study the problems of beginning teachers
of vocational agriculture.

His first-hand experience in follow-up

services provided some of the graduates placed in teaching positions
has indicated that there is a definite need for such a study.

Statement of the Problem
The primary purpose of this study was to determine the profes
sional problems encountered by beginning vocational agriculture teachers
in Louisiana and the implications these have for the improvement of
teacher training, placement,1 follow-up services and the retention of
these teachers.
More specifically, the following objectives are believed neces
sary to the solution of
1.

the problem:

To determine the professional problems encountered by begin
ning vocational agriculture teachers in Louisiana.

2.

To determine the professional problems encountered by selected
experienced vocational agriculture teachers.

3.

To determine the similarity or dis-similarity of problems
encountered by beginning teachers as opposed to problems of
selected experienced vocational agriculture teachers in their
present positions.

4.

To determine the degree of agreement between problems en
countered by

the beginningteachers and the opinions of

their administrators as to problems the teacher encounters.

5
5.

To determine, in the light of the problems encountered by
the beginning teachers, what they consider to be the great
est strengths and the greatest weaknesses of their program of
teacher preparation.

6.

To determine areas in which in-service training programs can
best serve the needs of all vocational agriculture teachers.

Delimitations of the Study
The scope of the study was limited as follows:
1.

The population included all beginning teachers of vocational
agriculture in Louisiana and their immediate administrators
or supervisors.

2.

The study included twenty selected experienced agriculture
teachers with Master's Degrees in Louisiana in different
schools from those of the beginning teachers.

3.

The study dealt with opinions of the respondents based
upon their experience and judgment with programs of voca
tional agricultural education.

4.

The study dealt with professional problems and will not
attempt to investigate problems of a personal nature.

Significance of the Study
Teacher educators, supervisors, administrators, and local school
officials should continually recognize and evaluate information revealed
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by studies on recruitment, preparation, placement, retention and prob
lems of vocational agriculture teachers in the United States.
The following are some indication of the prospective role of
teacher education in agriculture as given by Loften (19):
"In looking to the future it would seem that teacher
education departments will need to:
1.

Recruit a greater number of promising students for
teacher education programs. The need for teachers as
projected for the next decade is very great.
This means
public relations and recruitment programs need to be
continued.

2.

Revise and expand teacher education programs so that
they will prepare teachers who can develop and carry
out a more realistic local educational program. More
attention should be given to preparing teachers with
specialization in certain subject areas.

3. Identify and contract with local school systems where
experimental and demonstration centers can be established
in connection with the teacher education program.
4. Continue efforts to upgrade the image of vocational
agriculture to make sure that it assumes its rightful
place in the total education process.
5.

Develop programs and prepare teachers for disadvantaged
students.

6.

Develop and establish curriculum laboratories to provide
clearing houses and production facilities for instruc
tional materials.

7.

Provide for the counseling of all students interested
in exploring the potential in agricultural education.
This counseling should be done primarily by individual
staff members in the department.

8.

Provide staff time and budgets for a follow-up program
to assist first-year teachers who were graduated from an
undergraduate or graduate program without prior teaching
experience.

9.

10.

Expand in-service programs for teachers, supervisory
and administrative personnel.
There will be many parttime and some full-time teachers who may not be fully
certified to teach. Programs and/or courses should be
provided for these teachers to improve their teaching
competency.
Develop new ways and methods of teaching. "

The four institutions preparing teachers of vocational agricul
ture in the state determine what constitutes a good teacher training
program in vocational agriculture in Louisiana.

All departments have

at one time or another attempted to make departmental evaluations to
determine the effectiveness of their pre-service program.

However,

co-ordinated studies dealing with the professional problems of vocational
agriculture teachers are non-existent.

Such studies should provide

valuable information for modifying existing programs in teacher training.
With the preceding factors in mind the study centering on the
professional difficulties of beginning teachers of vocational agricul
ture in the state was conducted.

Data secured from teachers and admin

istrators in response to this study should provide valuable information
for

considerationby all persons involved in teacher training, placement,

and

adjustment inthe public schools.

These data should be more con

crete than the speculative information one hears in regard to the
problems encountered by beginning teahcers.

The data should also pro

vide a tangible bases for recommendations in improving and supplementing
teacher training and in-service programs.
The one or two year follow-up program of graduates placed in
teaching positions in
beginning teachers.

vocational agriculture provides assistance to
This study should provide valuable information for

personnel involved in the follow-up programs.

Several groups of people should be interested in the results of
such a study.

The first is composed of persons responsible for the

administrating, supervising and teaching of courses in teacher training
institutions offering vocational agricultural education.
The second group is composed of public school personnel who
should assist the beginning teacher in making the transition from
teacher training to on-the-job training.

Administrators, supervisors,

and experienced teachers can all provide tremendous assistance to the
beginning teacher in making a smooth and successful transition to what
is hoped will be a permanent job.
The third group is composed of beginning teachers and students
in teacher training programs.

This group

encompasses the heart of

this study since the problem is centered about their experiences.

Find

ings in this study can only benefit them if the other two groups carry
out their part in alleviating and assisting with their problems.
The findings of the study are significant for the previously
mentioned groups in the state of Louisiana and may prove of some value
to programs in other states.

Hypotheses
Several hypotheses were advanced by the writer in considering
this problem:
1.

By utilizing the problems of beginning teachers and expe
rienced teachers, the opinions of administrators and super
visors, available literature on the subject and personal
experiences of the writer, worthwhile suggestions can be
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made for improving or modifying teacher training programs,
follow-up services, in-service training and supervision in
vocational agriculture.
2.

Problems encountered by beginning teachers are different from
those encountered by experienced teachers.

3.

The problems of beginning teachers are recognized by
administrators and supervisors.

Source of Data
Three approaches were taken in securing information regarding the
professional problems of these teachers by securing the following:
1.

The responses of the beginning teachers themselves concern
ing their teacher preparation, student teaching programs and
problems.

2.

The responses of selected experienced teachers concerning
their present problems encountered.

3.

The responses of the administrators or supervisors of these
beginning teachers in regard to the problems of these teachers
as seen from the administrators' or supervisors' point of
view.

The population for this study was originally intended to include
the thirty-five beginning teachers as defined in this study, their
administrators or supervisors for the school year 1968-69 and twenty
selected experienced vocational agriculture teachers.
were mailed to the three groups by first class mail.

The questionnaires
Follow-up question

naires were again mailed to non-respondents three weeks after the
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original mailing.

Personal contacts at the State F.F.A. Convention and

telephone calls were used as a third follow-up procedure.
The final data for this study were secured from twenty-nine of
the thirty-five beginning teachers, twenty-seven of the thirty-five
administrators and all twenty of the selected experienced teachers.

Methodology
The Descriptive Survey Method using the Questionnaire Technique
was the method of research used in this study.

Data were collected

through the use of multiple choice inventory forms.

A copy of the

questionnaires is included in the Appendix.
Schedule I was mailed to beginning teachers and administrators
of beginning teachers.
by James D. McComas

The schedule was patterned after that developed

(21)

.

McComas' instrument was utilized to

collect data for determining the role of the vocational agriculture
teacher in Ohio.
Hollis E. Todd

A modification of this instrument was also used by
(28)

in his role analysis of the perceptions of

beginning vocational agriculture teachers in Ohio.
This schedule is composed of nine sections in areas which com
prise a total program of vocational agriculture.

The areas in the

schedule are as follows:
1.

Relationships with School and Administration

2.

Classroom Teaching.

3.

Teaching Farm Mechanics

4.

Developing Agriculture Experience Programs

5.

Advising the F.F.A.
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6.

Guidance and Counseling

7.

Young and Adult Fanner Programs

8.

Physical Facilities

9.

Public Relations

Schedule II was mailed with Schedule I to the thirty-five begin
ning teachers.

The items in this schedule correlated teacher problems

with specific areas of teacher preparation.

This schedule was developed

with assistance from faculty members in the College of Education at the
University of Southwestern Louisiana, student teachers at U.S.L. and
supervising vocational agriculture teachers involved in the student
teaching program at U.S.L.
The instrument for this research project was tested by a critic
committee.

The committee was composed of administrators, experienced

vocational agriculture teachers and student teachers.

The questionnaire

was presented to the critic committee members by means of personal inter
views, using the questionnaire as a basis for the interviews.
The committee members were asked to evaluate the questionnaire
on the basis of the following criteria:
1.

Clarity of directions to respondents.

2.

Completeness and clarity of the role activity items.

The critic committee members were asked to add to the eighty role
activity items and to delete those items that were believed to be in
significant.

After corrections in the instrument were completed the

questionnaires were mailed to persons selected for the study.
Information from the completed questionnaire was organized into
tabular form for interpretation and presentation.

The data from
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Schedule I were divided into three groups, namely; beginning teachers,
selected experienced teachers and administrators.

The mean, variance,

standard deviation, standard error of the mean and the coefficient of
variation was compiled for each group on each of the nine sections in
Schedule I.

A Student's t difference of means test for the experienced

teacher versus beginning teachers and beginning teachers versus admin
istrators was tested on each of the nine sections.

In addition to the

Student's t test an analysis of correlation was done to determine the
correlation between the experienced teachers and beginning teachers and
the correlation between the beginning teachers and administrators.
The next statistical procedure consisted of computing a series
of correlations between Schedules I and II.

Each item from section A

of Schedule II and the corresponding section in Schedule I was corre
lated and subjected to a Student's t difference of means test.
Sections B and C of Schedule II were correlated with each of
the nine sections on Schedule I.
A review of related literature is presented in Chapter II.

Back

ground information on the beginning and experienced teachers collected
from the first part of the questionnaire is presented in Chapter III.
The presentation and interpretation of data analyzed from Schedule I is
presented in Chapter IV.

Chapter V presents the analysis and interpre

tation of data from Schedules I and II as reported by beginning vocational
agriculture teachers.

The summary, conclusions and recommendations are

presented in Chapter VI.
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Definition of Terms
Several terms are listed which should enhance communications in
the context of this study.
Beginning Teacher of Vocational Agriculture.

A teacher with

three years or less experience in teaching vocational agriculture.
Experienced Vocational Agriculture Teacher.

A teacher with a

Master's Degree and ten or more years of experience in teaching voca
tional agriculture.
Administrator or Supervisor.

A person in the beginning teachers

school system whose duties, or a portion of whose duties, are super
visory in nature.
Problem.

A problem is a situation which, for the vocational

agriculture teacher, (1) may result in criticisms from some source or
(2) may cause the teacher worry and unhappiness or (3) may make him
somewhat dissatisfied with his profession or (4) may result in eventual
termination of his teaching position.
Teacher Preparation.

The pre-service courses, facilities,

professors, organizations, etc., which the vocational agriculture
teacher was exposed to as an undergraduate.
Student Teaching.

The portion of the pre-service program which

encompasses the observation and apprentice teaching experiences.

CHAPTER II

RELATED LITERATURE

A comprehensive survey of research publications and literature
revealed that a few studies had been made pertaining to the problems
encountered by beginning vocational agriculture teachers.

No other study

could be located which dealt with the professional problemsof beginning
teachers of vocational agriculture

in Louisiana.

The following is a review of important ideas and summary state
ments from studies made in other states which considered pre-service
training and professional problems of beginning vocational agriculture
teachers.
Morris (22:106) surveyed sixty-four beginning teachers of voca
tional agriculture in sixteen states to determine the competencies needed
to perform an effective job.

He found that teachers 11. . .do not need to

acquire all the development that they eventually need in a competence,
in order to become an effective teacher, during the pre-service training
period."

Those competencies which the teachers felt were very necessary

for a successful start in teaching

suggested that teachers need to work

together.

and order of importance are:

The primary roles found
1.
2.
3.
4.

Operating a public relations program
Planning the program of instruction
Teaching young and adult farmers
Teaching all classes and supervised farming
programs
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5.
6.
7.
8.
9.
10.

Advising club activities
Organizing and maintaining facilities and equipment
Keeping adequate records
Performing adequate guidance services
Understanding the learning process
Evaluating the program of instruction

Similar conclusions were found by Hoskins

(2:15)

in a study of

204 young teachers of vocational agriculture in New York State.

A total

of twenty-eight problems were included in the study report, about which
Hoskins concluded:

"It seems apparent that many of the problems during

the first year of teaching are overcome in later years. . . . "
The concern of the United States Office of Education for beginning
teachers is demonstrated by Mason

(3:1)

as he lists three reasons why

the United States Office of Education gave priority to a study of the
beginning teacher in his work.
1.

2.

3.

The reasons were:

Unlike students who were or were not contemplating
a teaching career, those individuals have already
taken teaching positions, and their reactions would
be based on actual experience in the classroom.
The first year on the job is undoubtedly a time at
which selective processes are at work. By studying
beginning teachers it should be possible to get
insight into these selective processes.
Trends and changes in the teaching profession can
perhaps be discovered more clearly by studying those
who are just entering the profession.

In a study by Kirkland (20)

a checklist of activities was

prepared and information was obtained from first year vocational agricul
ture teachers in Tennessee concerning the professional and technical
difficulties which were encountered in performing the activities.

Some

of the major recommendations made by the beginning teachers for improv
ing the program of pre-service training were:

(6:55)
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1.

2.

3.
4.

5.
6.
7.

That the University examine its program of parti
cipating experiences in order to get a greater degree
of efficiency in training;
That the Department of Agricultural Education, in
cooperation with the departments of technical agri
culture of the University develop a list of technical
abilities which are essential for prospective teachers
to possess;
That an evaluation be made of the present program
in pre-service training;
That the technical departments be encouraged to
modify their courses in order to give the teachers
more specific information and technical skills in
the fields where such are needed;
That the guidance program be improved;
That more in-service training of teachers in tech
nical agriculture be provided; and
That provision be made whereby technical instructors
from the University can meet with groups of teachers.

In a similar study by Gadda

(18) 160 beginning teacher competen

cies were prepared in the form of a rating scale, classified in three
main areas and further subdivisions called competency categories.

The

groups responding to the rating scales were composed of sixty-six beginning
teachers of vocational agriculture who were graduated at South Dakota
State College from 1956-57 to 1960-61, their school administrators, and
the supervising teachers who directed their student teaching.
Responses revealed considerable variation in levels of competency
development.

(9:25)

Competencies most adequately developed had mean indexes
46 per cent higher than those least adequately developed
The four best developed categories were associated with
establishing and maintaining relationships and advising
the FFA. Competencies least adequately developed were
those pertaining to performing guidance services, teach
ing young and adult farmers, conducting a public rela
tions program, and teaching in-school classes and
supervising farming programs.
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The assistance needed by first year teachers in Illinois was in
vestigated by Scott and Phipps
first-year teachers.

(27)

in a graduate in-service course for

Their study presents

(7:81):

Beginning teachers of vocational agriculture had prob
lems which were discussed in their undergraduate
training rather thoroughly but which had little mean
ing for them until they met the problems on the jobs.
. . .They generally felt inadequate in their quest
for teaching materials and in their ability to file
such materials for future use.
The general area of
the FFA appeared to be clouded with problems for the
beginning teachers. . . .Other areas in which problems
were encountered were supervised farming, student
behavior and guidance, course materials and teaching
methods, buildings and facilities, veterans' programs,
adult farmer classes, advisory councils, organization
of time and farm mechanics.
A study of the problems of beginning teachers in Illinois was one
of the purposes of Phipps'

(23)

doctoral thesis.

The study provided

considerable evidence that prospective teachers of vocational agriculture
at the University of Illinois are completing their undergraduate training
without self-confidence, ability, or understanding in certain areas of
technical agriculture.

It showed that the activities and difficulties of

most concern to beginning teachers were, however, in the professional
field rather than in subject-matter fields.

First-year teachers were

especially deficient in their ability to deal with adult education,
guidance, supervised farming, the FFA, planning programs, and securing
and using instructional facilities and materials.

Need for systematic

follow-up work with first-year teachers was shown.
The conclusions of a study made by Bender
to coincide with those of Phipps in Illinois.

(15) in Ohio appear

The participants in the

study indicated that the teacher training program should provide (6:8):
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1.
2.

3.

4.

More participating experience and more responsibility
for the trainee;
Better balance of participation and activities
throughout the year, and especially in the organi
zational activities during the first three weeks of
school;
Earlier contact by the trainee with the professional
training program and particularly with vocational
activities in a department of vocational agriculture;
and
More emphasis on guidance in the early phases of
the training program particularly.

A study conducted by Hutson (19)

which involved professional

and technical difficulties of 137 first-year teachers in twenty different
states, pointed out several difficulties '
The highest percentage of teachers experience unusual
difficulty during the first year as a teacher in the
following activities: making use of follow-up records,
54 per cent; getting attendance and teaching adult
classes, 47 per cent; evaluating the result of the
students' work, 47 per cent; planning long-time super
vised farming programs, 46 per cent; and making lesson
plans in farm mechanics, 39 per cent.
Beginning teachers were considered by Cardozier (17:375-376)

in

making recommendations for in-service education of teachers of vocational
agriculture in Louisiana.
2.

3.

He recommended that:

Both teacher education departments in the State
provide for the follow-up of all beginning
teachers from their departments through:
a. Visitations with each beginner by teacher
trainers as early in the school year as
practical.
b. Meetings with small groups of beginning
teachers.
The State Supervisor of Agriculture Education
make specific assignments or responsibility to
the two departments for follow-up of first year
teachers who graduate from out-of-state institu
tions .

Warmbrod (11:148) states in an editorial concerning in-service
education that:
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The attitude of the practitioner, whether teacher,
supervisor, or teacher educator, who is too busy
with practice to find time for study, is as inde
fensible as it is unprofessional. Agricultural
education, like any profession that wishes to con
tinue to be dynamic and viable, must place high
priority on the continual improvement and up
dating of the technical and professional competence
of its members.
In a study similar to Hoskins, Kirkland and Phipps; Scarborough
(26)

included recent graduates then teaching vocational agriculture

in North Carolina as one of the nine groups to determine "what should
be" the program of education for prospective teachers of vocational
agriculture.
The study of the group of recent graduates provided the follow
ing evaluation (7:45-46):
The 100 recent graduates now teaching are not well
satisfied with some phases of their training,
particularly in the area of farm skills and abili
ties.
In the professional area they feel inade
quately trained to develop out-of-school programs
in the community.
They desire more freedom of
choice in the curriculum and more courses in
agriculture and education in the first two years
of college.
The role analysis of the perceptions of the beginning vocational
agriculture teacher was studied by Todd (28:181-183).
consisted of twenty-five beginning teachers in Ohio.

The study sample
The following con

clusions evolved from the study.
1.

2.

Role perceptions of the beginning teachers studied
were basically internalized for the teacher's
position, that is, they entered the local voca
tional agriculture department with a good under
standing of their role.
Beginning teachers' perception of their role as
a teacher of vocational agriculture changed
little during the first year of teaching.

3.

4.

5.

6.

7.

8.

Hutson

Beginning teachers held role perceptions for the
teacher's position very similar to the successful
experienced teachers which further substantiates
the internalization of the teacher's role.
The performance of the beginning teachers was
somewhat less than their role expectations for
the teacher's position.
In other words, teachers
did less than they perceived an obligation to
do--which coincides with other related studies.
There was statistically significant agreement
between role perceptions and role performance
regarding:
relationships with school and admin
istration, teaching farm mechanics, public
relations and guidance and counseling.
There was statistically significant disagreement
between role perceptions and role performances
for the area of classroom teaching.
There was apparent agreement between role per
ceptions and role performances for the following
areas which lacked statistical significance:
developing farming programs, selecting and using
physical facilities, advising the FFA, conducting
young and adult farmer programs, making profes
sional improvement and understanding of the
administrator's role in the vocational agricul
ture program.
There was no discernible pattern of relationships
between role perceptions for the teacher's position
and professional difficulties experienced by the
beginning teachers.
(13:17)studied the problems encountered by beginning

teachers of agriculture in Arkansas.

In the study Hutson advanced

following implications:
1.

2.

Beginning teachers generally encounter difficulty
in performing activities regarded as important in
conducting complete programs of vocational education
in agriculture.
The opinions of teachers relevant to the nature and
extent of the problems encountered during the first
year of teaching should provide a partial basis for
revisions in the professional program in pre-service
training for prospective teachers of vocational
agriculture at the University of Arkansas.
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3.

4.

In

The opinions of teachers regarding suggestions
for improving the professional program for
prospective teachers should constitute valid
data which may be used as a basis for adjust
ments in the pre-service training in order that
similar problems may be minimized in the future.
Periodic evaluations should be made of the pro
fessional program in pre-service training at
the University of Arkansas for prospective
teachers of vocational agriculture.

a similar study of difficulties encountered

teachers in

Ohio, Ritchie

by beginning

(24:131-132) found that the long-timeprogram,

farming program, adult farmer and young farmer areas as causing the most
difficulty for beginning teachers.

Five areas which caused no difficulty

to the teachers were Future Farmers of America, general school, community
and public relations, physical facilities, and guidance and counseling.
The results of the difficulty study were used to evaluate the in-service
program for beginning teachers in Ohio.
A non-thesis study by Horner (8:24)of first-year instructors of
vocational agriculture in Nebraska is typical of the findings of most
research dealing with this group of teachers.

The twelve activities as

ranked by teachers as most serious in respect to need for assistance are:
1.
2.
3.
4.
5.
6.
7.
8.

Planning instructional programs based upon
actual local needs.
Challenging the ability of all students.
Obtaining assistance from parents and advisory
groups in program planning.
Guiding students toward constructive selfanalysis .
Selecting new textbooks and equipment.
Helping students plan, conduct and evaluate
supervised farm experiences.
Arousing and maintaining student interest
in subject matter.
Developing students' interest in the super
vised farming program.
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9.
10.
11.
12.

Developing specific goals and plans— long time,
annual and immediate.
Involving students in planning objectives and
units.
Using evidence other than tests to measure
students' progress.
Stimulating interest in out-of-school courses.

Summary
The purpose of this chapter has been to review the literature
relevant to the professional problems encountered by beginning vocational
agriculture teachers in the United States.
These studies indicated significant and common problems which
were encountered by beginning teachers in all states.

They also indicate

that beginning teachers and student teachers at the completion of their
student teaching period have several problem areas or difficulties which
should verify the need for an effective professional in-service program.
A thorough survey of the literature revealed that no research had
been performed in Louisiana which covered the professional problems of
beginning teachers.

CHAPTER III

THE BACKGROUND AND SCHOOL SITUATIONS OF BEGINNING AND
SELECTED EXPERIENCED TEACHERS OF VOCATIONAL
AGRICULTURE IN LOUISIANA

This chapter is presented to give an analysis of the variations
in the backgrounds of the beginning and selected experienced teachers
included in the study.

It also provides other information which will

help when comparing programs of the two groups.

Teachers In The Study
The twenty-nine beginning teachers participating in the study
received their pre-service training in five different institutions while
the selected experienced teachers received their pre-service training
in three of the same five institutions.

The teacher training institu

tions were Louisiana Polytechnic Institute, Louisiana State University,
Southern University, Texas Agricultural and Mechanical College, and
the University of Southwestern Louisiana.

Location of Teachers
The beginning teachers were located in all four supervisory
areas in the state and from a total of twenty-two parishes.
The selected experienced teachers were also located in the four
supervisory areas.

An attempt was made to select the experienced

teachers from agricultural areas which were similar to or representa
tive of those in which the beginning teachers were located.
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Figure 1 represents the location by parish and area of the begin
ning and selected experienced teachers included in the study.

Professional Qualifications
Twelve of the twenty-nine beginning vocational agriculture
teachers had earned an average of 9.5 semester hours beyond the B.S.
Degree and had an average of 1.6 years teaching experience.

The selected

experienced teachers had to meet a minimum specification of a Master's
Degree plus ten years of teaching experience to be selected for the
study.

Two of the twenty teachers met only the minimum requirement.

The other eighteen teachers surpassed the minimum professional require
ments.

Eight of them had an average of nine semester hours beyond the

Master's Degree and ten teachers had thirty or more hours beyond the
Master's Degree.
Salary increments are provided in the Louisiana Minimum Salary
Schedule for a Master's Degree and also for thirty semester hours
beyond the Master's Degree.

Size of Local Schools and Departments
The twenty-nine beginning teachers were teaching in high schools
with an average enrollment of 471 pupils and had an average of 27.97
teachers.

The number of pupils in the high schools varied from 120

in the smallest to 1,900 in the largest school.
school teachers ranged from

The number of high

a low of seven to a high of ninety-five.

The selected experienced teachers taught in schools with an
average of 355 students.

The enrollments ranged from a low of

seventy-two pupils to a high of 1,050.

The number of high school
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Location of Vocational Agriculture Teachers Used
in the Study.
x

Beginning Teachers
N = 29

o Experienced Teachers
N = 20
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teachers ranged from a low of seven to a high of fifty-two.

There was

an average of 21.75 teachers per high school as shown in Table I.
The twenty-nine beginning teachers taught in departments with
an average of seventy-seven vocational agriculture students.

The

departments ranged in enrollments from twenty to one hundred and twentyfive.

The experienced teachers taught in departments averaging 66.2

students with a low of twenty-six enrolled to a high of one hundred
eighteen pupils enrolled.

The agricultural background of the boys

enrolled in vocational agriculture and the average number of students
per department is presented in Table II.

The beginning teachers had

19.3 per cent of their students from full-time farms, 30.7 per cent from
part-time farms, and 50.0 per cent did not live on farms.

The selected

experienced teachers had 30.0 per cent of their students from full-time
farms, 34.0 per cent from part-time farms and 36.0 per cent did not live
on farms.

Young and Adult Farmer Programs
The young and adult farmer programs in vocational agriculture appear
to be weak with the experienced teachers as well as beginning teachers.
Only three beginning teachers had organized young farmer classes
with an average of eight meetings per year held per teacher and an
average attendance of thirty-four students per meeting.

Six selected

experienced teachers reported having organized young farmer classes.
The average number of meetings per teacher was 10.3 and average attendance
was eight per meeting.
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TABLE I
AVERAGE NUMBER OF TEACHERS AND HIGH SCHOOL ENROLLMENTS
OF BEGINNING AND SELECTED EXPERIENCED TEACHERS OF
VOCATIONAL AGRICULTURE

Teachers
in Study

High School
Teachers--Average
Per School

High School
Enrollment--Average
Per School

Beginning teachers
(N = 29)

27.97

471

Experienced teachers
(N = 20)

21.75

355

TABLE II
VOCATIONAL AGRICULTURE ENROLLMENT PER TEACHER AND
AGRICULTURAL BACKGROUND OF STUDENTS

Enrollment and
Student Background

Beginning Teachers
(N = 29)

Experienced Teachers
(N = 20)

Vo. Ag. enrollments
average no. of students

77.0

66.22

Per cent from
full-time farms

19.3

30.0

Per cent from
part-time farms

30.7

34.0

Per cent not
living on farms

50.0

36.0

■^Includes four, two-teacher departments--Total enrollment for the four
departments divided by two.

2

Includes three, two teacher departments— Total enrollment for the three
departments divided by two.
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Only one beginning teacher held adult farmer classes and he
had six meetings with an average attendance of six per meeting.
Eight selected experienced teachers held adult farmer classes with an
average of twelve meetings and 12.75 students in attendance per meeting.
Three beginning teachers conducted combined adult-young farmer
classes.

An average of eleven meetings per teacher was held and the

average attendance per meeting was thirteen.

Four selected experienced

teachers had combined classes of young and adult farmers.

There was

an average of 10.75 meetings per teacher and the average attendance
was sixteen per meeting.

See Table III.

Advisory Councils
Beginning teachers placed more emphasis on advisory councils than
did the selected experienced teachers.

Twenty-one beginning teachers

had advisory councils and held an average of two meetings per year.
Eighteen of these teachers considered the council to be of some or
great help in carrying out a program of vocational agriculture.
Eighteen experienced teachers had advisory councils which met
an average of 1.7 times per year.

However, thirteen of these teachers

considered a council to be of little value to their total program.
Ninety per cent of the beginning teachers appointed their
advisory councils.
principal.

Ten per cent were appointed by the teacher and the

One hundred per cent of the experienced teachers appointed

their advisory councils.
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TABLE III
ADULT AND YOUNG FARMER PROGRAMS CONDUCTED BY BEGINNING
AND SELECTED EXPERIENCED TEACHERS

Programs

Beginning
Teachers
(N = 29)

Experienced
Teachers
(N = 20)

Number having young
farmer programs

3

6-00

Average number
of meetings

8

10.30

34

8.00

Number having adult
farmer programs

1

8.00

Average number
of meetings

6

12.00

Average attendance
per meeting

6

12.75

Number having combined
program

3

4.00

Average number
of meetings

11

10.75

Average attendance
per meeting

13

16.00

Average attendance
per meeting

Classroom Supervision
The number of hours per year spent in classroom supervision
of both beginning and experienced teachers was surprisingly low.
Four beginning and three experienced teachers reported no classroom
supervision for the entire year.
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Twenty-three beginning teachers were provided an average of 5.3
hours of supervision by the principals or assistant principals.

The

average number of hours of supervision in this case was greatly increased
by three extremes in hours of supervision.

The range was from one to

twenty hours of supervision.
Seventeen beginning teachers were provided an average of three
hours per year of supervision by the parish supervisor and a like
number were provided an average of 2.8 hours per year of supervision
by the area supervisor of vocational agriculture.

Only five beginning

teachers reported classroom supervision by a teacher trainer for an
average of 2.0 hours per year per teacher.
Fourteen selected experienced teachers were provided an average
of 3.4 hours per year of supervision by the principal or assistant
principal.

This is exactly the average beginning teachers would have

had if the three extreme reports were deleted.
Seventeen experienced teachers were provided an average of 2.6
hours per year of classroom supervision by the parish supervisor, 3.5
hours per year by the area supervisors and 4.0

hours by teacher trainers.

The tremendous increase in the amount of supervision provided
experienced teachers over beginning teachers by teacher trainers is
easily explained because most of the selected experienced teachers
provide apprentice or student teaching centers for the teacher train
ing institutions.
in Table IV.

The figures on classroom supervision are presented
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TABLE IV
CLASSROOM SUPERVISION OF VOCATIONAL AGRICULTURE TEACHERS
PROVIDED BY PRINCIPALS OR ASSISTANT PRINCIPALS,
PARISH SUPERVISORS, AREA SUPERVISORS AND
TEACHER TRAINERS

Personnel Providing
Classroom Supervision

Beginning Teachers
(N = 29)
Number
Hours/Yr.

Experienced Teachers
(N = 20)
Number
Hours/Yr.

Principals or
asst, principals

23

5.3

14

3.4

Parish supervisors

17

3.0

17

2.6

Area supervisors

17

2.8

17

3.5

Teacher trainers

2

2.5

17

4.0

Community Farming; Status
A much larger percentage of experienced teachers considered
their community a full-time farming community than did beginning
teachers.

This may be a result of the beginning teacher not being

thoroughly familiar with his community.
The beginning teachers rated their communities as follows:
four rated definitely a full-time farming community, fifteen; as many
part-time as full-time farmers, ten; more part-time farmers than full
time farmers.
Nine experienced teachers thought their community was definitely
a full-time farming community; four thought there were about as many
part-time as full-time farmers and seven thought there were more parttime farmers than full-time farmers in their community.

The community
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farming status for beginning and experienced teachers is indicated in
Table V.

TABLE V
DEGREE OF FARMING IN THEIR COMMUNITY AS INDICATED BY
BEGINNING AND SELECTED EXPERIENCED TEACHERS

Degree of Farming

Beginning Teachers
(N = 29)
Number Reporting

Experienced Teachers
(N = 20)
Number Reporting

Full-time farming

4

9

As many part-time farmers
as full-time farmers

15

4

More part-time than
full-time farmers

10

7

29

20

Total

Other Duties of the Teacher
Twenty-four of the twenty-nine beginning teachers reported having
other duties to perform in addition to their vocational agriculture
program.

The most commonly listed duties are as follows:

bus duty,

building duty, homeroom, handle gate receipts or supervise at ball
games and lunch room duty.

A total of eighteen different duties were

listed in the open ended question.
All twenty experienced teachers were assigned additional duties.
The most common assignments were identical to those of the beginning
teachers.
teachers.

A total of fifteen different duties were listed by these
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Participation In Organizations
The two groups of teachers in the study were asked to list the
civic, professional, fraternal, church or social organizations of
which they were a member.
Table VI.

The results for each group are listed in

They also listed the offices held and the degree of participa

tion in the organizations listed.

TABLE VI
PARTICIPATION IN ORGANIZATIONS BY BEGINNING AND
SELECTED EXPERIENCED TEACHERS OF
VOCATIONAL AGRICULTURE

Type of Organizations

Beginning Teachers
(N = 29)
Number Reporting

Experienced Teachers
(N = 20)
Number Reporting

2

10

19

18

1

2

Church

15

14

Social

0

3

Civic
Professional
Fraternal

Nineteen beginning teachers belonged to professional organiza
tions but did not hold office and were not very active.

Fifteen be

longed to church affiliated organizations in which they were active.
Their membership in civic, fraternal and social organizations was
extremely low.
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The experienced teachers were more active in all types of
organizations as would be expected.

Fifty per cent or more of them

reported being active members in civic, professional and church
organizations and held many offices in these organizations.

Summary
This chapter has presented background and school situation in
formation for both groups of teachers studied.
Beginning teachers in the study were located in all four super
visory areas in the state and were already making good progress toward
attaining a Master's Degree.
The beginning teachers were in larger schools and had larger
vocational agriculture enrollments than the selected experienced teachers.
However, more experienced teachers taught in full-time farming communities.
The young farmer classes, adult farmer classes and advisory
councils were weak numerically for both beginning and selected experienced
teachers.
Hours of classroom supervision per year of beginning teachers
by principals and assistant principals, parish supervisors, area super
visors and teacher trainers were 5.3, 3.0, 2.8, and 2.5 hours respectively.
Classroom supervision provided the selected experienced teachers in terms
of hours per year by principals and assistant principals, parish super
visors, area supervisors and teacher trainers was 3.4, 2.6, 3.5 and
4.0 hours respectively.
Finally, as expected by the writer, experienced teachers be
longed to and participated more actively in civic, professional, and
church organizations than did beginning teachers.

CHAPTER IV

PRESENTATION AND INTERPRETATION OF DATA

Introduction
The first two parts of this chapter are presented to analyze and
contrast the professional problems encountered by beginning and selected
experienced vocational agriculture teachers.

The opinions of the begin

ning teachers on their professional problems and the views of their admin
istrators or supervisors relative to these problems are also analyzed and
contrasted in parts three and four of this chapter.
The beginning teachers, their administrators and selected expe
rienced teachers were asked to complete a schedule listing nine major
areas in the vocational agriculture program.

Eighty role activities

were distributed among these areas in the vocational agriculture program
for evaluation.
The Professional Difficulty Schedule (See Appendix) included
the items and areas which were considered to be important parts of the
total vocational agriculture program.

The instrument was similar to

that used by McComas (21 ) in his doctoral research.
the schedule are as follows:

The nine areas in

(1) Relationships with school and adminis

tration, (2) Classroom teaching,

(3) Teaching farm mechanics, (4)

Developing agriculture experience programs,

(5) Advising the FFA, (6)

Guidance and counseling, (7) Young and adult farmer programs, (8) Physical
facilities and (9) Public relations.

The beginning teachers were asked
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to give an appraisal of their performance and the administrators were
asked to evaluate the performance of the beginning teachers in their
schools in terms of what would be expected of a good vocational agricul
ture teacher.
The first part of this chapter will present data which indicates
the differences between mean difficulties of beginning and selected
experienced teachers for each item in the schedule and for each of the
nine areas in the schedule.

A rank order agreement or lack of agreement

for the means of each item and area are presented in part two.

A linear

correlation coefficient is also presented for each of the nine major
areas in the vocational agriculture program.
In parts three and four the opinions of beginning teachers and
their administrators are equated and the same analysis made of their
ratings as performed in parts one and two of this chapter.

PART I
Mean Difficulties for the Professional Problems
of Beginning and Selected Experienced
Teachers of Vocational Agriculture

To make the reader more cognizant of the presentation of the means
and differences between mean determinations, it appears timely at this
point to present the terms and values used in analyzing and interpreting
the data.

The following numerals with corresponding terms were used by

the study population to evaluate the problems listed in the schedule:
NO
DIFFICULTY

1

LITTLE
DIFFICULTY

2

MODERATE
DIFFICULTY

HIGH
DIFFICULTY

3

4
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Responses with higher values would indicate difficulty with the item
listed; whereas, responses with low values would indicate some or no
difficulty.
The statistical procedure utilized in determining whether signifi
cant differences between means existed was Student’s t test.

The t scores

were then used to determine if significant differences existed at the
.05 level.

The null hypothesis, which states that there is no true

difference between the two population means, was then either accepted or
rejected as the case warranted.

Relationships with School and Administration
The data revealed means of 1.49 and 1.42 for beginning and
selected experienced teachers respectively when the means of all items
were considered in the area of Relationships with School and Administra
tion.

This indicates that both groups are having Little or No Difficulty

with this area of the vocational agriculture program.

Table VII indicates

that only two of the nine activities or items in this area received
ratings above 1.55.

The two activities rating above this level were

"organizing an approved long-time department program of work" and "making
evaluations of the total program annually."

The two ratings were

2.28-2.15 and 2.07-1.90 respectively for beginning and experienced
teachers.

Even at these levels the ratings indicate Little Difficulty

with the two areas.
Beginning teachers were having fewer problems than experienced
teachers in two of the nine areas rated.

The two areas were "conferring

with school officials on all matters of policy" and "completing all

TABLE VII
PROFESSIONAL PROBLEMS OF BEGINNING AND SELECTED EXPERIENCED TEACHERS
OF VOCATIONAL AGRICULTURE FOR RELATIONSHIPS WITH
SCHOOL AND ADMINISTRATION1
Mean Difficulties of
Beginning Teachers2
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Conferring with school
officials on all matters
of policy

1.31

1.50

+ .19

Completing all school
records promptly

1.45

1.55

+ .10

Organizing an approved
long-time department program
of work

2.28

2.15

-.13

Attending 90 per cent or
more of faculty meetings

1.14

1.10

-.04

Working relationship with
other school employees

1.14

1.05

-.09

Working relationship with
other school faculty

1.24

1.10

-.14

Making evaluations of
total program annually

2.07

1.90

-.14

Problems
1.

2.

3.

4.

5.

6.

7.

(Continued)

Differences Between
Mean Difficulties

TABLE VII (Continued)
Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Differences Between
Mean Difficulties

Accepting assignments
and responsibilities

1.31

1.15

-.16

Supervising homeroom
or conference period

1.48

1.25

-.23

Mean of entire section

1.49

1.42

-.07

Problem
8.

9.

^-The t test revealed no significant differences at the .05 level for this area.
^The higher the mean, the higher the difficulty.
difficulty; 3, Moderate difficulty; 4, High difficulty.

Scale: 1, No difficulty; 2, Little

u>
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school records promptly."

The differences between means for the two

activities were .19 and .10 respectively.
Student's t test revealed that no significant differences were
found at the .05 level for the area Relationships with School and
Administration.

Therefore, it is concluded that there is no significant

difference between the two population means since the null hypothesis is
accepted.

Classroom Teaching
It appears that beginning teachers were having some problems
with the area of Classroom Teaching since the average mean of this
section was 2.02 as revealed in Table VIII.

However, with many more

years of teaching experience, the experienced teachers were closer to
the rating of Little Difficulty than they were to No Difficulty as their
average mean for this area was 1.81.
Beginning teachers had less difficulty than experienced teachers
with only two of the ten areas rated.

The two ratings were in "the

activities of explaining the program of instruction to administrators
or supervisors" and "making use of up-to-date references and teaching
aids."

Beginning teachers had a mean of 1.45 for this activity while

experienced teachers had a mean of 1.55.

This could possibly be a

result of beginning teachers being better oriented with the "new program"
in vocational agriculture as a result of the Vocational Education Act
of 1963 and the 1968 Amendments.
second activity was only .01.

The difference between means for the

TABLE VIII
PROFESSIONAL PROBLEMS OF BEGINNING AND SELECTED EXPERIENCED
TEACHERS OF VOCATIONAL AGRICULTURE FOR
CLASSROOM TEACHING1
Mean Difficulties of
Experienced Teachers^
N = 20

Differences Between
Mean Difficulties

Basing teaching primarily
on the needs of students

2.10

2.00

H
1

Planning and preparing for
teaching in an interesting
manner

2.21

1.75

-.46

Using a carefully planned
course of instruction for
each class

2.00

1.75

-.25

Explaining program of in
struction to administrators
or supervisors

1.45

1.55

+ .10

Preparing and using written
lesson plans for each class

2.00

1.70

-.30

Making use of up-to-date
references and teaching aids

2.14

2.15

+ .01

Making use of effective
field trips and other
community resources

2.21

2.10

-.11

Problems
I.

2.

3.

4.

5.

6.

7.

0

Mean Difficulties of
Beginning Teachers^
N = 29

(Continued)

TABLE VIII (Continued)
Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Maintaining rapport and
discipline with students

1.93

1.35

-.58

Making effective use of
testing and evaluation
procedures

1.97

1.70

-.27

Keeping classroom neat
and attractive

2.21

2.05

-.16

Mean of entire section

2.02

1.81

-.21

Problems
8.

9.

10.

Differences Between
Mean Difficulties

^The t test revealed significant differences at the .05 level for this area.
^The higher the mean, the higher the difficulty.
difficulty; 3, Moderate difficulty; 4, High difficulty.

Scale:

1, No difficulty; 2, Little
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Two areas with considerably higher differences between mean dif
ficulties for beginning and experienced teachers were "maintaining
rapport and discipline with students" and "planning and preparing for
teaching in an interesting manner."

The differences between means for

beginning and experienced teachers for the two activities were .58 and .46
respectively.

The difference between means of the two groups for the

entire section was .21.
The t test revealed that significant differences were found at
the .05 level for the area Classroom Teaching; therefore, the null
hypothesis was rejected for this section.

Teaching Farm Mechanics
The beginning and experienced teachers were having some problems
with the area of Teaching Farm Mechanics.

The average means as rated

for this area by beginning and experienced teachers was 2.30 and 2.02
respectively.

It may be interesting to note in Table IX that the mean

difficulty of the beginning teachers was 2.03 or higher for each of the
activities.
Beginning teachers had more problems than the experienced teachers
in all areas except "holding open house to display farm mechanics
exhibits."

However, this item had a mean difficulty of 2,62 which was

also the highest mean difficulty for beginning teachers in this area.
"Providing instruction with a wide variety of experiences in farm
mechanics" was the activity having the greatest difference between means
for beginning and experienced teachers in the area of Teaching Farm
Mechanics.

This difference between means was .46.

TABLE IX
PROFESSIONAL PROBLEMS OF BEGINNING AND SELECTED EXPERIENCED
TEACHERS OF VOCATIONAL AGRICULTURE FOR
TEACHING FARM MECHANICS1
Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Planning and preparing for
farm mechanics teaching

2.07

1.80

-.27

Teaching farm mechanics in
an interesting manner

2.03

1.65

-.38

Providing instruction with
a wide variety of expe
riences in farm mechanics

2.41

1.95

-.46

Getting quality projects
completed

2.59

2.35

1

Maintaining safety in
shop

2.03

1.75

-.28

Inventorying all tools
and equipment annually

2.14

1.85

-.29

Holding open house to
display farm mechanics
exhibits

2.62

2.75

+ .13

Problems
1.

2.

3.

4.

7.

(Continued)

<J-

6.

CM

5.

Differences Between
Mean Difficulties

TABLE IX (Continued)
Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties -of
Experienced Teachers
N = 20

Maintaining orderly and
clean shop

2.34

2.10

-. 24

Maintaining records as to
what has been taught to
individual students and
classes

2.41

2.00

-.41

Mean for entire section

2.30

2.02

-.28

Problems
8.

9.

Differences Between
Mean Difficulties

1-The t test revealed significant differences at the .05 level for this area.
^The higher the mean, the higher the difficulty,
difficulty; 3, Moderate difficulty; 4, High difficulty.

Scale:

1, No difficulty; 2, Little
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The null hypothesis was rejected for the area of Teaching Farm
Mechanics since the t test revealed significant differences found at
the .05 level.

Developing Agriculture Experience Rrograms
The means of all items in the area of Developing Agriculture
Experience Programs for beginning and experienced teachers
approached the Moderate Difficulty rating since the mean difficulties
for all items were 2.66 and 2.57.

The beginning teachers had less

difficulty than did experienced teachers with the items of "supervising
and assisting boys placed in work experience programs in agricultural
businesses" and "assisting students in exploration of opportunities
available in agricultural occupations" as revealed in Table X.

The mean

difficulties for beginning and experienced teachers for the first item
listed above were 3.07 and 3.25 respectively, which indicates that both
groups were having Moderate Difficulty.

It is interesting to note that

there was much disagreement on the difficulty rating of one item.

The

item, "placing interested non-farm boys on farms to gain supervised
farming experiences," was rated with a mean difficulty of 3.28 by begin
ning teachers and only 2.35 by experienced teachers.

The item, "de

veloping and assisting farm boys in selection of appropriate supervised
farming or pre-professional programs," also had a rather large difference
between means of .57 for the two groups with the experienced teachers
having the lower rating.
The t test indicated significant differences at the .05 level for
the area of Developing Agriculture Experience Programs; therefore, the
null hypothesis was accepted for this area.

TABLE X
PROFESSIONAL PROBLEMS OF BEGINNING AND SELECTED EXPERIENCED
TEACHERS OF VOCATIONAL AGRICULTURE FOR DEVELOPING
AGRICULTURE EXPERIENCE PROGRAMS1
Mean Difficulties of
Beginning Teachers2
N = 29

.Mean Difficulties of
Experienced Teachers2
N = 20

Developing and assisting
farm boys in selection of
appropriate supervised farming
or pre-professional programs

2.62

2.05

-.57

Developing a cooperative workexperience program and
arranging for acceptable
training stations

2.97

2.95

-.02

Assisting boys in preparing
for appropriate off-farm
agricultural occupations or
pre-professional agricultural
occupations

2.72

2.70

-.02*

Supervising and assisting students
on the home farm in carrying out '
farming programs

2.03

1.80

-.23

Supervising and assisting boys
placed in work-experience
programs in agricultural
businesses

3.07

3.25

+ .18

Problems
1.

2.

3.

4.

5.

(Continued)

Differences Between
Mean Difficulties

TABLE X (Continued)
Mean Difficulties of
Beginning Teachers2
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Providing students with
worthwhile, realistic expe
riences in using credit

2.72

2.45

-.27

Placing interested nonfarm
boys on farms to gain super
vised farming experiences

3.28

2.35

-1.07

Assisting students in record
keeping and analysis

2.55

2.45

-.10

Assisting students in ex
ploration of opportunities
available in agricultural
occupations

2.00

2.10

+ .10

Mean of all roles

2.66

2.57

-.09

Problems
6.

7.

8.

9.

Differences Between
Mean Difficulties

1The t test revealed no significant differences at the .05 level for this area.
^The higher the mean, the higher the difficulty.
difficulty; 3, Moderate difficulty; 4, High difficulty.

Scale:

1, No difficulty; 2, Little
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Advising the FFA
There were no items in the area of Advising the FFA as indicated
in Table XI in which the beginning teachers had less difficulty than
did experienced teachers.

In fact, there were only three items in which

the beginning teachers rated below a mean difficulty of 2.0.

The three

items were "developing FFA program of work each year," "supervising
and guiding FFA activities" and "conducting regular planned chapter
meetings."
Five of the eleven items rated had a difference between means of
.53 or greater for the two groups with the greater mean difficulty en
countered by the beginning teachers.
The mean difficulty of beginning teachers for the item "partici
pating in livestock shows" was the only item approaching Moderate
Difficulty.
The means of all items for the beginning and experienced teachers
were 2.13 and 1.72 respectively with a resulting difference between
means for all items of .41.
The null hypothesis for this area was rejected since the t test
revealed significant differences at the .05 level.

Guidance and Counseling
There was only one item in the area of Guidance and Counseling
in which the mean difficulty of beginning teachers was less than that
of the experienced teacher.

As revealed in Table XII this item was

"working with the administration and guidance counselor in determining
enrollees for vocational agriculture."

However, one item, "providing

TABLE XI

Mean Difficulties of
Beginning Teachers2
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Developing FFA program of
work each year

1.93

1.40

-.53

Assisting the students in
selection of appropriate
projects

2.14

1.55

-.59

Supervising and guiding
FFA activities

1.79

1.45

-.34

Training for and partici
pating in FFA contests

2.24

1.80

-.44

Providing training program
for FFA officers

2.28

1.70

1

PROFESSIONAL PROBLEMS OF BEGINNING AND SELECTED EXPERIENCED
TEACHERS OF VOCATIONAL AGRICULTURE
FOR ADVISING THE FFA1

Conducting regular planned
chapter meetings

1.79

1.55

-.24

Holding FFA parent and
son banquet each year

2.34

1.80

-.54

2.

3.

4.

5.

6.

7.

(Continued)

00

1.

Differences Between
Mean Difficulties

Ui

Problems

[
i

TABLE XI (Continued)
Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties of
Experienced Teachers2
N = 20

Assisting students to
advance to higher degrees
each year

2.21

1.60

-.61

Using class time to train
for FFA contests

2.07

1.75

-.32

Participating in livestock
shows

2.55

2.40

-.15

Financing FFA activities

2.13

1.72

-.41

Mean of all roles

2.10

1.90

-.20

Problems
8.

9.

10.

11.

Differences Between
Mean Difficulties

^The t test revealed significant differences at the .05 level for this area.
O

The higher the mean, the higher the difficulty.
difficulty; 3, Moderate difficulty; 4, High difficulty.

Scale:

1, No difficulty; 2, Little

TABLE XII
PROFESSIONAL PROBLEMS OF BEGINNING AND SELECTED EXPERIENCED
TEACHERS OF VOCATIONAL AGRICULTURE FOR
GUIDANCE AND COUNSELING1
Mean Difficulties of
Beginning Teachers2
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Providing information on
agricultural occupations
for students

1.80

1.80

.00

Using conference period in
counseling students

2.17

2.00

-.17

Conducting a program to
acquaint new or prospec
tive students with the
vo-ag program

2.10

2.00

-.10

Visiting prospective students
at their home prior to pre
registration

2.43

2.00

-.43

Working with administration
and guidance counselor in
determining enrollees for
vo-ag

2.27

2.35

+ .08

Assisting students in
selection of vo-ag options
after two years of vo-ag

2.50

2.00

-.50

Problems
1.

2.

3.

4.

5.

6.

(Continued)

Differences Between
Mean Difficulties

TABLE XII (Continued)

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties of O
Experienced Teachers
N = 20

Counseling with students
on selection of work
stations

2.57

2.04

-.53

Counseling with cooperating
employers on selection of
trainees

2.80

2.52

-.28

Mean of all roles

2.33

2.26

Problems
7.

1
o

i

8.

Differences Between
Mean Difficulties

iThe t test revealed no significant differences at the .05 level for this area.

2The higher the mean, the higher the difficulty.
difficulty; 3, Moderate difficulty; 4, High difficulty.

Scale:

1, No difficulty; 2, Little
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information on agricultural occupations to students" was rated a mean
difficulty of 1.80 by both beginning and experienced teachers.

This

item was also the only one rated below 2.00 by both groups.
Themeans of 2.33 and 2.26
someproblems were encountered
Guidance and Counseling.

by

for all items appear to indicate that
both groups in handling the area of

"Assisting students in selecting vocational

agriculture options after two years" and "counseling with students on
selection of work stations" had differences between mean difficulties
of .50 and
The

.53 in favor of the experienced teacher.
t test for the area of

Guidance and Counseling revealed

significant differences between the means of the two groups at the
.05 level.

Young and Adult Farmer Programs
Beginning teachers experienced the highest difficulty with Young
and Adult Farmer Programs in the total vocational agriculture program.
The mean of all items for beginning teachers was 3.56 and the lowest mean
difficulty for any of the items was 3.41.

The other seven items were

rated 3.52 or higher.
The experienced teachers also encountered some problems with this
area since their mean of all items was 2.71 as revealed in Table XIII.
Only one item, "assisting young and/or adult farmers with instruction on
the farm," rated a mean difficulty below 2.5, and this item rating was
2.35.
It is interesting to note the great differences between mean dif
ficulties for the two groups.

The lowest difference was .57 with a range

TABLE XIII
PROFESSIONAL PROBLEMS OF BEGINNING AND SELECTED EXPERIENCED
TEACHERS OF VOCATIONAL AGRICULTURE FOR
YOUNG FARMER AND ADULT PROGRAMS 1
Mean Difficulties of
Beginning Teachers2
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Differences Between
Mean Difficulties

Including young and/or adult
farmer programs as an inte
gral part of a total program
of vo-ag

3.62

2.60

-1.02

Securing young farmer and/or
adult farmer enrollment

3.59

2.95

-.64

Teaching young and/or
adult farmers in appropriate
manner

3.52

2.95

-.57

Maintaining young and/or
adult farmer programs

3.55

2.75

-.80

Using planning (advisory)
committees

3.55

2.80

-.75

Securing specialists or
consultants to assist with
young and/or adult farmer
programs

3.59

2.50

Problems
1.

2.

3.

4.

5.

6.

1.09

(Continued)

TABLE XIII (Continued)

Mean Difficulties of
Beginning Teachers2
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Using appropriate social
and civic activities in
young and/or adult programs

3.62

2.75

-.87

Assisting young and/or
adult farmers with instruc
tion on the farm

3.41

2.35

-1.06

Mean of all roles

3.56

2.71

-.85

Problems
7.

8.

Differences Between
Mean Difficulties

^•The t test revealed significant differences at the .05 level for this area.

^The higher the mean, the higher the difficulty.
difficulty; 3, Moderate difficulty; 4, High difficulty.

Scale:

1, No difficulty; 2, Little
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up to 1.09 with three items above 1.0.

One can easily conclude from this

that beginning teachers are having more problems than experienced teachers
with young and adult farmer programs.

Physical Facilities
Even though no great differences were revealed for the area of
Physical Facilities it may be of value to point out that the beginning
teachers experienced less difficulty than the experienced teachers with
four of the nine items.

The items were "maintaining equipment and

materials for the provided vocational agriculture facilities," "selecting
appropriate materials or equipment for vocational agriculture programs,"
"financing appropriate materials, equipment and facilities," and "keeping
vocational agriculture facilities neat and attractive."
The mean difficulties of all items for the two groups indicated
rather similar ratings approaching Little Difficulty with all items.

The

lowest rating by either group for any one item was 1.72, and the highest
rating was 2.30.

Table XIV indicates similar ratings of items by both

groups resulted in a mean of all items of 2.07 for beginning teachers
and 2.04 for the experienced teachers.

As a result of the similar ratings

the t test revealed no significant differences at the .05 level.

Public Relations
There was only one item in the area of Public Relations in which
the difference between means indicated less difficulty by beginning teach
ers than experienced teachers, as indicated in Table XV.

The item was

"planning ahead for a balanced vocational agriculture program."

However,

TABLE XIV
PROFESSIONAL PROBLEMS OF BEGINNING AND SELECTED EXPERIENCED
TEACHERS OF VOCATIONAL AGRICULTURE FOR
PHYSICAL FACILITIES1
Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Maintaining filing system
for references and corres
pondence

2.07

1.85

-.22

Developing library of
appropriate books and
bulletins

2.21

1.95

-.26

Collecting and using
audio-visual and other
teaching aids

2.21

2.05

-.16

Maintaining equipment
and materials for the
provided vo-ag facilities

1.72

2.05

+ .33

Selecting appropriate
materials or equipment
for vo-ag program

1.79

2.30

+ .21

Financing appropriate
materials, equipment and
facilities

2.24

2.30

+ .06

Problems
1.

2.

3.

4.

5.

6.

(Continued)

Differences Between
Mean Difficulties

TABLE XIV (Continued)
Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Differences Between
Mean Difficulties

Keeping vo-ag facilities
neat and attractive

1.90

2.00

+ .10

Teaching students proper
respect for facilities and
equipment

2.17

2.00

-.17

Providing approved classroom
and shop facilities

2.28

2.15

-.13

Mean of all roles

2.07

2.04

-.03

Problems
7.

8.

9.

^The t test revealed no significant differences at the .05 level for this area.
^The higher the mean, the higher the difficulty.
difficulty; 3, Moderate difficulty; 4, High difficulty.

Scale:

1, No difficulty; 2, Little

Ln
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TABLE XV
PROFESSIONAL PROBLEMS OF BEGINNING AND SELECTED EXPERIENCED
TEACHERS OF VOCATIONAL AGRICULTURE FOR
PUBLIC RELATIONS1
Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties of
Experienced Teachers^
N = 20

Having students participate
in school, civic and agri
cultural programs in the
community

2.00

1.80

-.20

Using news media to inform
public on FFA, Young and
Adult Farmer and other
activities and events of
vo-ag

2.10

1.95

.15

Acceptance of vo-ag teacher
by agricultural business
leaders

1.66

1.45

-.21

Acceptance of vo-ag teacher
by farmers

1.52

1.35

•.17

Participation of teacher
in community affairs

1.90

1.35

-.55

Problems
1.

2.

3.

4.

5.

(Continued)

Differences Between
Mean Difficulties

TABLE XV (Continued)
Mean Difficulties of
Mean Difficulties of
7
7
Beginning Teachers
Experienced Teachers
Differences Between
Problems__________________________________N = 29__________________ N = 20____________ Mean Difficulties
6.

7.

1

Using advisory comraittes
in planning program

2.93

2.00

-.93

Planning ahead for a
balanced vo-ag program

1.93

1.95

+.02

Mean of all roles

2.00

1.69

-.31

^•The t test revealed significant differences at the .05 level for this area.

^The higher the mean, the higher the difficulty.
difficulty; 3, Moderate difficulty; 4, High difficulty.

Scale:

1, No difficulty; 2, Little
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the difference between means was only .02 which did not indicate much
disagreement.
Both groups indicated Little Difficulty with this area since the
mean of all items was 2.00 for beginning teachers and 1.69 for expe
rienced teachers.
Significant differences were revealed by the t test for the area
of Public Relations at the .05 level.

Summary

The null hypothesis stating that problems encountered by beginning
teachers were equal to the problems encountered by selected experienced
teachers was rejected for five problem areas which revealed that
significant differences existed between the ratings of the two groups
at the .05 level of confidence.
The five areas in the total program of vocational agriculture
indicating significant differences are as follows: (1) Classroom Teach
ing, (2) Teaching Farm Mechanics,

(3) Advising the FFA, (4) Adult and

Young Farmer Programs, and (5) Public Relations.
The four areas in the total program indicating no significant
differences between the two groups were as follows:
with School and Administration,

(1) Relationships

(2) Guidance and Counseling, (3)

Physical Facilities, and (4) Developing Agriculture Experience
Programs.
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PART II

Rank Order Correlations of the Professional Problems
of Beginning and Selected Experienced
Vocational Agriculture Teachers

This part of Chapter IV will compare the rank orders of the pro
fessional problems encountered by beginning and selected experienced
teachers.

This is utilized to indicate agreement or lack of agreement

between the two groups for each problem and area in Schedule I.

The

problems and areas were classified from the least difficult to the
most difficult.

The Spearman rank correlation (4:233) was then utilized

to show the relationships existing between the two groups.

A linear

correlation analysis (4:223) was then utilized to determine linear re
lationships in the nine areas.

Relationships with School and Administration
The data in Table XVI indicated that the difficulty rankings of
the problems by both groups in the area of Relationships with School
and Administration are very similar.
Both the beginning teachers and selected experienced teachers
indicated least difficulty with "relationship with other school employees,"
"attending ninety per cent or more of faculty meetings" and "working
relationship with other school faculty."
The greatest difficulty was encountered with "making evaluations
of total program annually" and "organizing an approved long-time depart
ment program of work."

The two items were ranked eighth and ninth

respectively by both groups of teachers.

TABLE XVI
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF RELATIONSHIPS
WITH SCHOOL AND ADMINISTRATION1
Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

Working relationship with other
school employees.

1.5

1.0

Attending ninety per cent or
more of faculty meetings.

1.5

2.5

Working relationship with other
school faculty.

3.0

2.5

Accepting assignments and
responsibilities.

4.5

4.0

Conferring with school officials
on all matters of policy.

4.5

6.0

6.

Completing all school records promptly.

6.0

7.0

7.

Supervising homeroom or conference
period.

7.0

5.0

Making evaluations of total
program annually.

8.0

8.0

Organizing an approved long-time
department program of work.

9.0

9.0

Problems
1.

2.

3.

4.

5.

8.

9.

^-The Spearman Rank Correlation revealed similarity in the rankings.

rg = .925
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The two groups had a rank correlation of .925 which indicated
similarity in the rankings for the nine items in this area.

Classroom Teaching
The teachers realized considerable agreement for the problems in
the area of Classroom Teaching as shown by the comparisons in Table XVII.
It appears that the teachers had the least difficulty with "explaining
program of instruction to administrators or supervisors," "maintaining
rapport and discipline with students" and "making effective use of testing
and evaluation procedures."
Both groups ranked "keeping classroom neat and attractive" and
"making use of effective field trips and other community resources" the
more difficult being ranked eighth and ninth respectively.
The major disagreement between the two groups was with the problem
of "planning and preparing for teaching in an interesting manner."

The

rankings were 10.0 and 5.5 respectively for beginning and selected expe
rienced teachers.
The rank correlation for the ten problems in this area was .791
which indicated similarity in the rankings.

Teaching Farm Mechanics
The highest rank correlation for the nine areas in the study was
received in the area of Teaching Farm Mechanics.

The two groups had a

rank correlation of .942 as shown in Table XVIII.
The beginning and experienced teachers reported least difficulty with
"teaching farm mechanics in an interesting manner" and "maintaining safety
in the shop."

TABLE XVII
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
CLASSROOM TEACHING1
Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

Explaining program of instruction
to administrators or supervisors.

1.0

2.0

Maintaining rapport and discipline
with students.

2.0

1.0

Making effective use of testing
and evaluation procedures.

3.0

3.5

Preparing and using written
lesson plans for each class.

4.5

3.5

Using a carefully planned course
of instruction for each class.

4.5

5.5

Basing teaching primarily on
the needs of students.

6.0

7.0

Making use of up-to-date
references and teaching aids.

7.0

10.0

Keeping classroom neat and
attractive.

*
8.0

8.0

Problems
1.

2.

3.

4.

5.

6.

7.

8.

(Continued)

TABLE XVII (Continued)

Problems
9.

10.

Making use of effective field
trips and other community resources.
Planning and preparing for
teaching in an interesting
manner.

Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

9.0

9,0

10.0

5.5

■*-The Spearman Rank Correlation revealed similarity in the rankings.

rs - -791

TABLE XVIII
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
TEACHING FARM MECHANICS1
Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

Teaching farm mechanics in an
interesting manner.

1.5

1,0

2.

Maintaining safety in shop.

1.5

2.0

3.

Planning and preparing for farm
mechanics teaching.

3.0

3.0

Inventorying all tools and
equipment annually.

4.0

4.0

5.

Maintaining orderly and clean shop.

5.0

7.0

6.

Providing instruction with a wide
variety of experiences in farm
mechanics.

6.5

5.0

Maintaining records as to what
has been taught to individual
students and classes.

6.5

6.0

8.

Getting quality projects completed.

8.0

8.0

9.

Holding open house to display
farm mechanics exhibits.

9.0

9.0

Problems
1.

4.

7.

1The Spearman Rank Correlation revealed similarity in the rankings.

rs = .942
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"Getting quality projects completed" and "holding open house to
display farm mechanics exhibits" were rated eighth and ninth respectively
by both groups.

It appears that very few teachers are displaying farm

mechanics exhibits.
This area consisted of nine problems which were significantly
correlated for the two groups of respondents.

Developing Agriculture Experience Programs
There was general agreement among the teachers for the nine problems
listed in Table XIX.

The results of their responses for the area of Developing Agricul
ture Experience Programs indicate that neither group is confronted with
many problems in the area of supervised farming programs but are having
more problems dealing with the cooperative work-experience program.

This

finding is understandable since state-wide efforts have been less than
impressive in relation to establishment of cooperative work-experience
programs.
The greatest disagreement in rankings was for the problem of
"placing interested non-farm boys on farms to gain supervised farming
experiences."

The beginning teachers had a rank of 9.0 and the expe

rienced teachers a rank of 4.0 for this problem which is a considerable
disagreement between the two groups.
Some disagreement was also evident for the problem of "assisting
students in record keeping and analysis."

The beginning and experienced

teacher rankings for this problem were 3.0 and 5.5 respectively.

TABLE XIX

RANK ORDER OF PROBLEM MEANS FOR THE AREA OF DEVELOPING
AGRICULTURE EXPERIENCE PROGRAMS1
Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

Assisting students in exploration
of opportunities available in
agricultural occupations.

1.0

3.0

Supervising and assisting
students on the home farm in
carrying out farming programs.

2.0

1.0

Assisting students in record
keeping and analysis.

3.0

5.5

Developing and assisting farm
boys in selection of appropriate
supervised farming or pre
professional programs.

4.0

2.0

Providing students with worthwhile,
realistic experiences in using
credit.

5.5

5.5

Assisting boys in preparing for
appropriate off-farm agricultural
occupations or pre-professional
agricultural occupations.

5.5

7.0

Problems
1.

2.

3.

4.

5.

6.

(Continued)

TABLE XIX (Continued)
Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

Developing a cooperative workexperience program and arranging
for acceptable training stations.

7.0

8.0

Supervising and assisting boys
placed in work-experience programs
in agricultural businesses.

8.0

9.0

Placing interested non-farm boys
on farms to gain supervised
farming experiences.

9.0

4,0

Problems
7.

8.

9.

^"The Spearman Rank Correlation revealed similarity in the rankings.

r

= .629
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A rank correlation of .629 indicated similarity in the rankings
for this area of the program.

Advising the FFA
The beginning and selected experienced teachers agreed to a con
siderable extent on the problems confronting them in the area of Advising
the FFA.
The problems in which the least amount of difficulties were en
countered were "supervising and guiding FFA activities," "conducting
regular planned chapter meetings," and "developing FFA program of work
each year."
Evidently both groups were having problems with livestock shows
as the comparisons indicate in Table XX.

Both groups rated "participating

in livestock shows" eleventh.
It is suprising to note that beginning teachers are having fewer
problems than experienced teachers in "financing FFA activities." The ranks
were five and ten respectively for the two groups.
The rank correlation of .709 for the beginning and experienced
teachers indicated similarity in the rankings for this area.

Guidance and Counseling
There is generally high agreement between the two groups for the
problems encountered in Guidance and Counseling.
Both groups agreed that "providing information on agricultural
occupations to students" provided the least amount of problems and
that "counseling with cooperating employers on selection of trainees"

TABLE XX

RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
ADVISING THE FFA1
Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

Supervising and guiding FFA
activities.

1.5

2.0

Conducting regular planned
chapter meetings.

1.5

3.5

Developing FFA program of work
each year.

3.0

1.0

Using class time to train for FFA
contests.

4.0

7.0

5.

Financing FFA activities.

5.0

10.0

6.

Assisting the students in
selection of appropriate
projects.

6.0

3.5

Assisting students to advance
to higher degrees each year.

7.0

5.0

Training for and participating
in FFA contests

8.0

8.5

Problems
1.

2.

3.

4.

7.

8.

(Continued)

TABLE XX (Continued)
Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

9.0

6.0

Holding FFA parent and son
banquet each year.

10.0

8.5

Participating in livestock
shows.

11.0

11.0

Problems
9.

10.

11.

Providing training program for
FFA officers.

^■The Spearman Rank Correlation revealed similarity in the rankings.

rg = .709
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provided the greatest amount of problems.

These two items rank one and

eight respectively as can be observed in Table XXI.
The teacher groups had a rank correlation of .911 which reveals
similarity in the rankings for the eight items in this area.

Young and Adult Farmer Programs
There was practically no agreement between the beginning and
selected experienced teachers for the problems encountered in the area
of Young and Adult Farmer Programs.
There was agreement between the two groups in only one of the
eight problems listed.

The problem, "assisting young and/or adult

farmers with instruction on the farm," received the lowest difficulty
rating by both groups as revealed in Table XXII.

The greatest disagreement in rankings seemed to be that of "using
planning (advisory) committees," with beginning teachers assigning a rank
of 3.5 while the experienced teachers assigned a rank of 8.0.

The ratings

on this problem seem to coincide with the findings in Chapter III in
regard to the use and value of advisory councils by the two groups.
The seven other problems showed no discernable pattern of agree
ment.

In fact, the absence of agreement is clearly indicated by the rank

correlation of .000 for the entire area of Young and Adult Farmer Programs.
Therefore, the correlation indicated that there was no similarity in the
rankings for this area.

Physical Facilities
There appeared to be very little agreement between the two groups
of teachers in the area of Physical Facilities.

TABLE XXI
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
GUIDANCE AND COUNSELING!
Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

Providing information on agricultural
occupations for students.

1.0

1.0

Conducting a program to acquaint
new or prospective students with
the vo-ag program.

2.0

3.0

Using conference period in
counseling students.

3.0

3.0

Working with administration and
guidance counselor in determining
enrollees for vo-ag.

4.0

5.5

Visiting prospective students at
their home prior to pre-registration.

5.0

3.0

Assisting students in selecting
vo-ag options after two years of vo-ag.

6.0

5.5

Counseling with students on
selection of work stations.

7.0

7.0

Counseling with cooperating employers
on selection of trainees.

8.0

8.0

Problems
1.

2.

3.

4.

5.

6.

7.

8.

^The Spearman Rank Correlation revealed similarity in the rankings.

rg = .911

TABLE XXII
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
YOUNG AND ADULT FARMER PROGRAMS1
Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

Assisting young and/or adult
farmers with instruction on the
farm.

1.0

1.0

Teaching young and/or adult
farmers in appropriate manner.

2.0

6.5

Maintaining young and/or adult
farmer programs.

3.5

4.5

Using planning (advisory)
committees

3.5

8.0

Securing specialists or con
sultants to assist with young
and/or adult farmer programs.

5.5

2.0

Securing young farmer and/or
adult farmer enrollment.

5.5

6.5

Including young and/or adult
farmer programs as an integral
part of a total program of
vocational agriculture.

7.5

3.0

Problems
1.

2.

3.

4.

5.

6.

7.

(Continued)

TABLE XXII (Continued)

Problems
8.

Using appropriate social and
civic activities in young and/or
adult programs.

Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

7.5

4.5

^The Spearman Rank Correlation revealed extremely little similarity in the ratings.

rg = .000
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The two groups switched ratings on the last two problems.

Begin

ning teachers ranked "financing appropriate materials equipment and
facilities" and "providing approved classroom and shop facilities" eighth
and ninth while the experienced teachers reversed these ratings.
The greatest disagreement in ratings was for the problem of
"maintaining equipment and materials for the provided vocational agricul
ture facilities."

The beginning teachers assigned a rank of 1.0 and

the experienced teachers a rank of 6.5 as indicated in Table XXIII.
The rank correlation for the two groups in the area of Physical
Facilities was .438.

This correlation revealed that there was very

little similarity in the ratings.

Public Relations
The teacher groups were generally in agreement for the area of
Public Relations.
Great differences in ratings between the two groups were not as
evident in this area as in the two previous areas.
The only problem for which they had total agreement was "using
advisory committee in planning program."

Both groups rated this problem

as giving the most difficulty.
The rank correlation for the seven problems in the area of Public
Relations as revealed by the data in Table XXIV was .875 which indicates
similarity in the ratings.

TABLE XXIII
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
PHYSICAL FACILITIESl
Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

Maintaining equipment and
materials for the provided
vocational agriculture facilities.

1.0

6.5

Selecting appropriate materials
or equipment for the vocational
agriculture program.

2.0

4.0

Keeping vocational agriculture
facilities neat and attractive.

3.0

4.0

Maintaining filing system for
references and correspondence.

4.0

1.0

Teaching students proper respect
for facilities and equipment.

5.0

4.0

Developing library of appropriate
books and bulletins.

6.5

2.0

Collecting and using audio-visual
and other teaching aids.

6.5

6.5

Financing appropriate materials,
equipment and facilities.

8.0

9.0

Problems
1.

2.

3.

4.

5.

6.

7.

8.

(Continued)

TABLE XXIII (Continued)

Problems
9.

Providing approved classroom
and shop facilities.

Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

9.0

8.0

^The Spearman Rank Correlation revealed very little similarity in the ratings.

rg = ,438

TABLE XXIV
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
PUBLIC RELATIONS1
Beginning Teachers
Rank Order
N = 29

Experienced Teachers
Rank Order
N = 20

Acceptance of the vocational
agriculture teacher by farmers.

1.0

1.5

Acceptance of the vocational
agriculture teacher by agricultural
business leaders.

2.0

3.0

Participation of teacher in
community affairs.

3.0

1.5

Planning ahead for a balanced
vocational agriculture program.

4.0

5.5

Having students participate in
school, civic and agricultural
programs in the community.

5.0

4.0

Using news media to inform public
on FFA, Young and Adult Farmer and
other activities and events of
vocational agriculture.

6.0

5.5

Using advisory committee in
planning program.

7.0

7.0

Problems
1.

2.

3.

4.

5.

6.

7.

1The Spearman Rank Correlation revealed similarity in the ratings.

rs = .875
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Composite Rank Order of All Areas in the Total Program of Vocational
Agriculture
The composite rank order for the beginning and selected expe
rienced teachers in the nine areas of the total program are given in
Table XXV.
The areas of both groups were ranked by using the mean of each
area, beginning with the lowest and progressing to the highest mean
difficulty rating.
There is generally a high degree of agreement between the two
teacher groups for the rank orders of the nine areas in the total program.
The composite rank order correlation between the two groups for the nine
areas was .917 which revealed high similarity in the rankings of the
two groups.
The rankings by the two groups were identical for the following
areas:

(1) Relationships with School and Administration,

Relations,

(3) Teaching Farm Mechanics,

(2) Public

(4) Guidance and Counseling,

(5) Developing Agriculture Experience Programs and (6) Young and Adult
Farmer Programs.

The ranks for the areas were 1, 2, 6, 7, 8 and 9

respectively.
The two groups had less agreement for three of the areas.
three areas were:

The

(1) Classroom Teaching, (2) Physical Facilities and

(3) Advising the FFA.
It is quite evident from the results of their responses that both
groups are having the greatest difficulty in the same areas of the voca
tional agriculture program.

Therefore, both groups could be combined

for in-service programs in these areas.

TABLE XXV
RANK ORDER OF PROBLEM AREAS FOR BEGINNING AND EXPERIENCED
TEACHERS OF VOCATIONAL AGRICULTURE

Problem Areas

Beginning Teachers
Rank1

Experienced Teachers
Rank1

1.

Relationships with School and Administration

1

1

2.

Public Relations

2

2

3.

Classroom Teaching

3

4

4.

Physical Facilities

4

5

5.

Advising the FFA

5

3

6.

Teaching Farm Mechanics

6

6

7.

Guidance and Counseling

7

7

8.

Developing Agriculture Experience Programs

8

8

9.

Young and Adult Farmer Programs

9

9

■^-Ranked from least difficult to most difficult.

rg = .917
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Linear Correlation Analysis of the Nine Areas in the Total Program of
Vocational Agriculture
It can be observed in Table XXVI that there is no linear corre
lation between the ratings of the two groups for the areas in the total
program of vocational agriculture.
Relationships with School and Administration had the highest
linear correlation coefficient among the nine areas and this coeffi
cient was only 0.184.

This does not imply; however, that there is no

relationship between the two groups but that there is no linear rela
tionship between the groups.

Summary
The rank orders of the various problems indicate many similar
problems experienced by both beginning and selected experienced teachers.
However, the extent of difficulty with the individual problems varied.
The rank order correlations of the nine areas in the total pro
gram indicate that seven of the nine areas had similar rank order
correlations.

The only areas not having similar rank order correlations

were Physical Facilities and Adult and Young Farmer Programs.
The composite rank order correlation for the degree of difficulty
in the nine areas was .917.

The ranks of the two groups were identical

for six of the nine areas in the total program of vocational agriculture.
The linear correlation analysis for each of the nine areas re
vealed that there is no linear correlation between the opinions of the
two groups relative to the nine problem areas in the study.

TABLE XXVI
LINEAR CORRELATION ANAYLSIS OF PROBLEM AREAS FOR BEGINNING
AND EXPERIENCED TEACHERS OF VOCATIONAL AGRICULTURE

Problem Areas

Correlation Coefficients

1.

Relationships with School and Administration

2.

Classroom Teaching

-0.026

3.

Teaching Farm Mechanics

-0.059

4.

Developing Agriculture Experience Programs

0.061

5.

Advising the FFA

0.111

6.

Guidance and Counseling

0.067

7.

Young and Adult Farmer Programs

-0.136

8.

Physical Facilities

-0.068

9.

Public Relations

0.184

0.107
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PART III

Mean Difficulties of the Professional Problems of
Beginning Vocational Agriculture Teachers as
Rated by the Teachers and Their Principals

The opinions of the administrators or supervisors of the beginning
vocational agriculture teachers were secured in regard to the difficulties
or problems encountered by the teacher in job performance.

Since all the

responses were received from principals, the remainder of the study will
refer to this group as principals and not as administrators or supervisors.

Relationships with School and Administration
The ratings of beginning vocational agriculture teachers and their
principals were closer to agreement for the area of Relationships with
School and Administration than any of the other eight areas.

The mean

difficulty rating for the entire area was 1.49 for the beginning teachers
and 1.37 for the principals as reported
The principals were more lenient

in Table XXVII.
in their difficulty ratings than

were the beginning teachers for all items in the area except "attending
ninety per cent or more of faculty meetings" and "working relationship
with other school employees."

However,

"working relationship with other school

the mean difficulty ratings for
employees" was 1.14 and 1.15 for

beginning teachers and principals respectively which indicates practically
full agreement between the two groups.
The greatest variation in ratings were in the items of "organizing
an approved long-time department program of work" and "making evaluations
of the total program annually."

The differences between mean difficulties

were .35 for the first item and .44 for the latter item.

TABLE XXVII
PROFESSIONAL PROBLEMS OF BEGINNING VOCATIONAL AGRICULTURE TEACHERS
AS RATED BY THE TEACHERS AND THEIR PRINCIPALS FOR
RELATIONSHIPS WITH SCHOOL AND ADMINISTRATION1

Problems
1.

2.

3.

4.

5.

6.

7.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals
N = 27

Differences
Between Mean
Difficulties

Conferring with school officials
on all matters of policy.

1.31

1.22

-.09

Completing all school records
promptly.

1.45

1.44

-.01

Organizing an approved long-time
department program of work.

2.28

1.93

-.35

Attending 90 per cent or more of
faculty meetings.

1.14

1.26

+ .12

Working relationship with other
school employees.

1.14

1.15

+ .01

Working relationship with other
school faculty.

1.24

1.15

-.09

Making evaluations of total
program annually

2.07

1.63

-.44

(Continued)

TABLE XXVII (Continued)

Problems
8.

9.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Accepting assignments and
responsibilities

1.31

1.19

-.12

Supervising homeroom or
conference period.

1.48

1.41

-.07

Mean of entire section

1.49

1.37 .....

-.12

1The t test revealed significant differences at the .05 level for this area.

^The higher the mean, the higher the difficulty. Scale: 1, No difficulty; 2, Little
difficulty; 3, Moderate difficulty; 4, High difficulty.

9°
The null hypothesis stating that the difficulty rating of beginning
teachers was equal to the difficulty rating of their principals was
rejected for this area since the Student's t difference of means test
revealed significant differences at the .05 level.

Classroom Teaching
The area of Classroom Teaching ranked second to Relationships
with School and Administration in regard to approaching total agreement
in ratings between beginning teachers and principals.

The difference

between means for the two groups was .26 as projected in Table XXVIII.
The principals listed higher ratings than the beginning teachers
for only two areas.

These were the areas of "explaining the program of

instruction to administrators or supervisors" and "maintaining rapport
and discipline with students."

It appears that the beginning teacher is

having more problems than he anticipated in explaining the new program
to administrators or supervisors.

However, it is important to note

that out of the ten items in the area of Classroom Teaching both begin
ning teachers and principals gave this item the lowest difficulty rating.
The means of the entire area by both groups indicate that some
problems are experienced by the beginning teacher in the area of Class
room Teaching.
Significant differences were revealed by the Student's t differ
ence of means test at the .05 level for this area.

Teaching Farm Mechanics
Beginning teachers were having some problems with Teaching Farm
Mechanics as indicated by the means of both groups for the entire area.

TABLE XXVIII
PROFESSIONAL PROBLEMS OF BEGINNING VOCATIONAL AGRICULTURE TEACHERS
AS RATED BY THE TEACHERS AND THEIR PRINCIPALS FOR
CLASSROOM TEACHING1

Problems
1.

2.

3.

4.

5.

6.

7.

Mean Difficulties of
Beginning Teachers2
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Basing teaching primarily on
the needs of students.

2.10

1.74

-,36

Planning and preparing for
teaching in an interesting
manner.

2.21

1.85

-.36

Using a carefully planned
course of instruction for
each class.

2.00

1.74

-.26

Explaining program of instruc
tion to administrators or
supervisors.

1.45

1,56

+ .11

Preparing and using written
lesson plans for each class.

2.00

1.81

-.19

Making use of up-to-date
references and teaching aids.

2,14

1,74

-.40

Making use of effective field
trips and other community
resources.

2.21

1.74

-.47

(Continued)

TABLE XXVIII (Continued)

Problems
8.

9.

10.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = 20

Differences
Between Mean
Difficulties

Maintaining rapport and
discipline with students.

1.93

2.00

+ .07

Making effective use of
testing and evaluation
procedures.

1.97

1.63

-.34

Keeping classroom neat and
attractive.

2.21

1.74

-.47

Mean of entire section

2.02

1.76

-.26

■^The t test revealed significant differences at the ,05 level for this area.
O

The higher the mean, the higher the difficulty. Scale:
difficulty; 3, Moderate difficulty; 4, High difficulty.

1, No difficulty; 2, Little
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The mean for beginning teachers was 2.30 and the mean for the principals
was 1.93 with a resulting difference between means of .37.
The mean difficulty rating for all ten problems by the beginning
teachers was higher than that of the principals, as indicated in Table
XXIX.
Two problems in the area of Teaching Farm Mechanics had large dif
ferences between means.

The differences between means for "getting

quality projects completed" and"inventorying all tools and equipment
annually" were .63 and .73 respectively.
The only problem in which beginning teachers and principals
approached agreement in ratings was "holding open house to display farm
mechanics exhibits."

The ratings by both groups for this item were

the highest for this area and approached the Moderate Difficulty level
even though the difference between mean difficulties was only .03.
The Student's t difference of means test revealed significant dif
ferences at the .05 level for the area of Teaching Farm Mechanics.

Developing Agriculture Experience Programs
There was considerable disagreement between the beginning teachers
and their principals for the degree of difficulty for the area of Develop
ing Agriculture Experience Programs.

The mean of all problems for begin

ning teachers approach Moderate Difficulty and the mean of the principals
was at the level of Little Difficulty.

The difference between means for

all problems was .50 and can be observed in Table XXX.
The two groups were nearest agreement for the problem of "assisting
students in exploration of opportunities available in agricultural

TABLE XXIX
PROFESSIONAL PROBLEMS OF BEGINNING VOCATIONAL AGRICULTURE TEACHERS
AS RATED BY THE TEACHERS AND THEIR PRINCIPALS FOR
TEACHING FARM MECHANICS1

Problems
I.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Planning and preparing for
farm mechanics teaching.

2.07

1.93

-.14

Teaching farm mechanics in
an interesting manner.

2.03

1.81

-.22

Providing instruction with a
wide variety of experiences
in farm mechanics.

2.41

2.07

-.34

Getting quality projects
completed.

2.59

1.96

-.63

5.

Maintaining safety in shop.

2.03

1,63

-.40

6.

Inventorying all tools and
equipment annually.

2.14

1.41

-.73

Holding open house to
display farm mechanics
exhibits.

2.62

2.59

-.03

2.

3.

4.

7.

(Continued)

TABLE XXIX (Continued)

Problems
8.

9.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Maintaining orderly and
clean shop.

2.34

2.07

-.27

Maintaining records as to
what has been taught to
individual students and
classes.

2.41

1.93

-.48

Mean For Entire Section

2.30

1.93

-.37

■*-The t test revealed significant differences at the .05 level for this area.

^The higher the mean, the higher the difficulty. Scale: 1, No difficulty; 2, Little
difficulty; 3, Moderate difficulty; 4, High difficulty.

TABLE XXX
PROFESSIONAL PROBLEMS OF BEGINNING VOCATIONAL AGRICULTURE TEACHERS
AS RATED BY THE TEACHERS AND THEIR PRINCIPALS FOR
DEVELOPING AGRICULTURE EXPERIENCE PROGRAMS1

Problems
1.

2.

3.

4.

5.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Developing and assisting farm
boys in selection of appropriate
supervised farming or preprofessional
programs.

2.62

1.81

-.81

Developing a cooperative workexperience program and arranging
for acceptable training stations.

2.97

2.44

-.53

Assisting boys in preparing for
off-farm agricultural occupations
or pre-professional agricultural
occupations.

2.72

2.11

-.61

Supervising and assisting students
on the home farm in carrying out
farming programs.

2.03

1.59

-.44

Supervising and assisting boys
placed in work-experience programs
in agricultural businesses,

3.07

2.48

-.59

(Continued)

TABLE XXX
PROFESSIONAL PROBLEMS OF BEGINNING VOCATIONAL AGRICULTURE TEACHERS
AS RATED BY THE TEACHERS AND THEIR PRINCIPALS FOR
DEVELOPING AGRICULTURE EXPERIENCE PROGRAMS1

Problems
1.

2.

3.

4.

5.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Developing and assisting farm
boys in selection of appropriate
supervised farming or preprofessional
programs.

2.62

1.81

-.81

Developing a cooperative workexperience program and arranging
for acceptable training stations.

2.97

2.44

-.53

Assisting boys in preparing for
off-farm agricultural occupations
or pre-professional agricultural
occupations.

2.72

2.11

-.61

Supervising and assisting students
on the home farm in carrying out
farming programs.

2.03

1.59

-.44

Supervising and assisting boys
placed in work-experience programs
in agricultural businesses.

3.07

2.48

-.59

(Continued)

TABLE XXX (Continued)

Problems
6.

7.

8.

9.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals2
N = 27

Differences
Between Mean
Difficulties

Providing students with
worthwhile, realistic
experiences in using credit.

2.72

2.30

-.42

Placing interested non-farm
boys on farms to gain super
vised farming experiences.

3.28

2.93

-.35

Assisting students in record
keeping and analysis.

2.55

1.93

-.62

Assisting students in explora
tion of opportunities available
in agricultural occupations.

2.00

1.89

-.11

Mean of all roles

2.66

2.16

-.50

■*"The t test revealed significant differences at the .05 level for this area.
O

The higher the mean, the higher the difficulty.
Scale:
difficulty; 3, Moderate difficulty; 4, High difficulty.

1, No difficulty; 2, Little
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occupations."

The difference between means for this problem was .11 while

for all other problems it ranged from .35 to .81.
It is evident that the beginning teachers were having more trouble
with the area of Developing Agriculture Experience Programs than any of
the other areas analyzed this far.

Seven of the nine items received a

mean difficulty rating of 2.62 or greater.
area had very high ratings.

Two of the problems in this

These ratings were for "supervising and

assisting boys placed in work-experience programs in agricultural busi
nesses" and "placing interested non-farm boys on farms to gain supervised
farming experiences."

The ratings were 3.07 and 3.28 respectively.

It

is also interesting to note that the principals rated the same item as
giving the most difficulty to the beginning teachers.

Their ratings were

2.48 and 2.93 respecitvely.
In general, it appears that beginning teachers are not anxious to
improve or instigate programs in non-farm agriculture.

Advising the FFA
Upon inspection of the means in Table XXXI it can be concluded
that there is again considerable disagreement between the two groups as
to levels of difficulty for the area, Advising the FFA.

The difference

between mean difficulties for the two groups when all problems were con
sidered was .52.
"Participating in livestock shows" received the highest difficulty
rating by both groups and also the greatest difference between means
rating.

The two groups were also in agreement as to the next most trouble

some area which was "holding FFA parent and son banquet each year."

TABLE XXXI

PROFESSIONAL PROBLEMS OF BEGINNING VOCATIONAL AGRICULTURE TEACHERS
AS RATED BY THE TEACHERS AND THEIR PRINCIPALS FOR
ADVISING THE FFA1

Problems
1.

2.

3.

4.

5.

6,

7.

Mean Difficulties of
Beginning Teachers2
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Developing FFA program of
work each year.

1.93

1,48

-.45

Assisting the students in
selection of appropriate
projects.

2.14

1.56

-.58

Supervising and guiding FFA
activities.

1.79

1.37

.42

Training for and participating
in FFA contests.

2.24

1.70

•.54

Providing training program for
FFA officers.

2.28

1.63

■•65

Conducting regular planned
chapter meetings.

1,79

1,41

-.38

Holding FFA parent and son
banquet each year.

2.34

1.85

-.49

(Continued)

TABLE XXXI (Continued)

Problems
8.

9.

10.

11.

Mean Difficulties of
Beginning Teachers2
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Assisting students to
advance to higher degrees
each year.

2.21

1.63

-.58

Using class time to train
for FFA contests.

2.07

1.56

-.51

Participating in livestock
shows.

2.55

1.89

-.66

Financing FFA activities.

2.10

1.59

-.51

Mean of All Roles

2.13

1.61

-.52

■^The t test revealed significant differences at the .05 level for this area.
2

The higher the mean, the higher the difficulty, Scale:
difficulty; 3, Moderate difficulty; 4 , High difficulty.

l s No difficulty; 2, Little
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"Conducting regular planned chapter meetings" had the smallest
difference between means for the entire area.

However, this difference

wTas .38 which is a relatively large difference.

Guidance and Counseling
Disagreement among the two groups as to the extent of difficulty
was again evident when viewing the ratings for Guidance and Counseling.
Working with the administration and guidance counselor in deter
mining enrollees for vocational agriculture had a difference between
means difficulty rating of .64 which was the largest difference in this
area.

This appears to indicate that the beginning teachers are not

satisfied with the role allowed them in selecting enrollees in vocational
agriculture.
Upon inspection of the differences between mean difficulties in
Table XXXII, it is found that two problems had a difference between
means of .21 which were the lowest ratings for this area of the program.
The two problems were "providing information on agricultural occupations
to students" and "conducting a program to acquaint new or prospective
students with the vocational agriculture program."

Young and Adult Farmer Programs
Tremendous differences between mean difficulties were encountered
for all eight sections of Young and Adult Farmer Programs.

The data in

Table XXXIII also indicates that this area of the total program of voca
tional agriculture is the most troublesome.

This fact is substantiated

by the beginning teachers and principals having a higher mean for this
area of the program than any of the other eight areas.

TABLE XXXII
PROFESSIONAL PROBLEMS OF BEGINNING VOCATIONAL AGRICULTURE TEACHERS
AS RATED BY THE TEACHERS AND THEIR PRINCIPALS FOR
GUIDANCE AND COUNSELING1

Problems
1.

2.

3.

4.

5.

6.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Providing information on
agricultural occupations
for students.

1.80

1.59

-.21

Using conference period
in counseling students.

2.17

1.89

-.28

Conducting a program to
acquaint new or prospective
students with the vo-ag
program.

2.10

1.89

-.21

Visiting prospective students
at their home prior to pre
registration.

2,43

2.19

-.24

Working with administration
and guidance counselor in
determining enrollees for
vo-ag.

2.27

1.63

-.64

Assisting students in
selecting vo-ag options
after two years of vo-ag.

2.50

2.00

-.50

(Continued)

TABLE XXXII (Continued)

Problems
7.

8.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Counseling with students on
selection of work stations.

2.57

2.04

-.53

Counseling with cooperating
employers on selection of
trainees.

2.80

2.52

-.28

Mean of All Roles

2.33

1.97

-.36

^•The t test revealed significant differences at the .05 level for this area.

^The higher the mean, the higher the difficulty. Scale:
difficulty; 3, Moderate difficulty; 4, High difficulty.

1, No difficulty; 2, Little

TABLE XXXIII
PROFESSIONAL PROBLEMS OF BEGINNING VOCATIONAL AGRICULTURE TEACHERS
AS RATED BY THE TEACHERS AND THEIR PRINCIPALS FOR
YOUNG AND ADULT FARMER PROGRAMS1

Problems
1.

2.

3.

4.

5.

6.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = ?(

Differences
Between Mean
Difficulties

Including young and/or adult
farmer programs as an integral
part of a total program of vo-ag.

3.62

2.56

-1.06

Securing young farmer and/or
adult farmer enrollment.

3.59

2.48

-1.11

Teaching young and/or adult
farmers in appropriate manner.

3.52

2.52

-1.00

Maintaining young and/or
adult farmer programs.

3.55

2.70

-0.85

Using planning (advisory)
committees.

3.55

2.44

-1.11

Securing specialists or
consultants to assist with
young and/or adult farmer
programs.

3.59

2.48

-1,11

(Continued)

TABLE XXXIII (Continued)

Problems
7.

8.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Using appropriate social and
civic activities in young
and/or adult programs.

3.62

2.67

-0.95

Assisting young and/or adult
farmers with instruction on
the farm.

3.41

2.59

-0.82

Mean of All Roles

3.56

2.56

-1.00

^The t test revealed significant differences at the .05 level for this area.

^The higher the mean, the higher the difficulty. Scale:
difficulty; 3, Moderate difficulty; 4, High difficulty,

1, No difficulty; 2, Little
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The differences between mean difficulties for the eight problems
rated by the beginning teachers and principals varied from a low of .82 to
a high of 1.11.

Five of the problems had a difference of 1.0 or greater.

The mean of all problems for the beginning teachers in the area of
Young and Adult Farmer Programs was 3.56 or approached a High Difficulty
rating while the mean of the principals was 2.56 or approached the Moder
ate Difficulty level.

This is the only area in which the mean of all

problems approached the High Difficulty level.

The highest mean difficulty

rating by beginning teachers for problems in the area of Young and Adult
Farmer Programs was 3.62.

This rating was shared by two problems; namely,

"including young and/or adult farmer programs as an integral part of a
total program of vocational agriculture" and "using appropriate social
and civic activities in young and/or adult programs.
shared a high difficulty rating of 3.59.

Two other problems

These were "securing young

farmer and/or adult farmer enrollment" and "securing specialists or con
sultants to assist with young and/or adult farmer programs."

Developing

Agriculture Experience Programs as reported in Table XXX received the
second highest difficulty rating but this was only a mean difficulty of
2.66 as compared to 3.56 for this area.

The mean difficulty rating of

2.56 by the principals was also the highest rating given by the principals
for the nine areas in the program of vocational agriculture.

This area

rating by the principals was the only area out of the nine evaluated
which approached the Moderate Difficulty level.
Physical Facilities
Data in TableXXXIV indicates that the two groups disagree upon mean
difficulties for the area of Physical Facilities, but the disagreement is

TABLE XXXIV
PROFESSIONAL PROBLEMS OF BEGINNING VOCATIONAL AGRICULTURE TEACHERS
AS RATED BY THE TEACHERS AND THEIR PRINCIPALS FOR
PHYSICAL FACILITIES1

Problems
1.

2.

3.

4.

5.

6.

7.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Maintaining filing system for
references and correspondence.

2.07

1.59

-.48

Developing library of appropriate
books and bulletins.

2.21

1.52

-.69

Collecting and using audio-visual
and other teaching aids.

2.21

1.67

-.54

Maintaining equipment and
materials for the provided vo-ag
facilities.

1.72

1.63

-.09

Selecing appropriate materials
or equipment for vo-ag programs.

1.79

1.48

-.31

Financing appropriate materials,
equipment and facilities.

2.24

1.89

-.35

Keeping vo-ag facilities neat
and attractive.

1.90

1.67

-.23

(Continued)

TABLE XXXIV (Continued)

Problems
8.

9.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
of Principals^
N = 27

Differences
Between Mean
Difficulties

Teaching students proper
respect for facilities and
equipment.

2.17

1,81

-.36

Providing approved classroom
and shop facilities.

2.28

1.70

-.58

Mean of All Roles

2.07

1,66

-.41

■*-The t test revealed significant differences at the ,05 level for this area,
o

The higher the mean, the higher the difficulty. Scale:
difficulty; 3, Moderate difficulty; 4, High difficulty.

1, No difficulty; 2, Little
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not as abvious as it was for Young and Adult Farmer Programs.

The differ

ence between means for all problems in this area was .41 as a result of
the beginning teachers rating 2.07 and the principals a 1.66 difficulty
level.
Only one problem approached the point of equation in the ratings
by the two groups.

The problem was that of "maintaining equipment and

materials for the provided vocational agriculture facilities."

The

difference between mean difficulties for this problem was .09.

All other

problems had differences between means which ranged from .23 to .69.

Public Relations
The mean of all problems for beginning teachers in the Public
Relations portion of the program was exactly 2.00.

The rating by princi

pals was considerably lower at 1.64.
The beginning teachers and principals were practically in agreement
for the mean difficulty of "acceptance of vocational agriculture teacher
by farmers."
was only .02.

The difference between mean difficulties for the two groups
The only other problem with a difference between means

which approached agreement was that of "using advisory committee in
planning program."

This problem had a difference between means of .11.

The results of other responses are revealed by the data in Table XXXV.

Summary
The null hypothesis stating that the difficulty rating of beginning
teachers was equal to the difficulty rating of their principals was re
jected for all nine areas of the vocational agriculture program because

TABLE XXXV
PROFESSIONAL PROBLEMS OF BEGINNING VOCATIONAL AGRICULTURE TEACHERS
AS RATED BY THE TEACHERS AND THEIR PRINCIPALS FOR
PUBLIC RELATIONS1

Problems
1.

2.

3.

4.

5.

6.

7.

Mean Difficulties of
Beginning Teachers^
N = 29

Mean Difficulties
O
of Principals
N = 27

Differences
Between Mean
Difficulties

2.00

1,64

-.36

Using news media to inform public
on FFA, Young and Adult Farmer
and other activities and events
of vo-ag.

2.10

1.75

-.35

Acceptance of vo-ag teacher by
agricultural business leaders.

1.66

1.46

-.20

Acceptance of vo-ag teachers
by farmers.

1.52

1.50

-.02

Participation of teacher in
community affairs.

1.90

1.68

-.22

Using advisory committee in
planning program.

2.93

2.82

-.11

Planning ahead for a balanced
vo-ag program.

1.93

1.61

-.32

Mean of All Roles

2.00

1.64

-.36

1The t test revealed significant differences at the .05 level for this area.
^The higher the mean, the higher the difficulty.
Scale:
difficulty; 3, Moderate difficulty; 4, High difficulty.

1, No difficulty; 2, Littl

110

Having students participate in
school, civic and agricultural
programs in the community.

Ill
the Student's t difference of means test revealed significant differences
at the .05 level.
A mean difficulty rating by beginning teachers approached the High
Difficulty level for the area of Young and Adult Farmer Classes.

This

was the only area out of the nine in which the mean difficulty rating
exceeded the Moderate Difficulty level.
The difficulty rating by principals for the area of Young and
Adult Farmer Classes approached the level of Moderate Difficulty.

All

other areas, with the exception of one, approached the Little Difficulty
level.

In the case of the one exception the mean difficulty rating was

2.16.
The beginning teachers listed a higher difficulty rating than did
the principals for seventy-six of the eighty items in the schedule.

The

principals listed higher difficulties for two items each in the areas of
Relationship with School and Administration and Classroom Teaching.

PART IV

Rank Order Correlations of the Professional Problems
of Beginning Vocational Agriculture Teachers as
Rated by the Teachers and Their Principals

This portion of Chapter IV will compare the rank orders of the
professional problems of beginning teachers as envisioned by the teachers
and their principals.

A rank order is utilized to indicate agreement or

lack of agreement between the beginning teachers and the principals for
each problem and area in Schedule I.

The problems and areas were ranked

from the least difficult to the most difficult.

The Spearman rank
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correlation

was then utilized to indicate the relationships existing

between the

two groups.

The nine areas were

then subjected to a linear

correlation analysis to determine linear relationships.

Relationships with School and Administration
There appears to be considerable agreement between the beginning
vocational agriculture teachers and their principals for the problems
in the area

of Relationships with School and Administration as reflected

by the data

in Table XXXVI.

The two groups ranked "making evaluations of total program annual
ly" and "organizing an approved long-time department program of work"
ninth and tenth respectively.
The two groups showed little agreement for "attending ninety per
cent or more of faculty meetings.

The ranks were 1.5 for beginning

teachers and 5.0 for the principals.
The two groups had a rank correlation of .842 for the nine problems
in this area.

This correlation indicated similarity in the rankings.

Classroom Teaching
There was very little agreement between the two groups for the
area of Classroom Teaching.
this area was .342.

The rank correlation for the ten items in

This correlation indicated little similarity in

rankings for this area.
The only problem indicating agreement between the two groups
was "explaining program of instruction to administrators and supervisors."
Both groups ranked this problem one of the least difficult of the ten
problems in the area.

TABLE XXXVI
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF RELATIONSHIPS
WITH SCHOOL AND ADMINISTRATION1

Problems
1.

2.

3.

4.

5.

6.

7.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Working relationship with
other school employees.

1.5

1.5

Attending ninety per cent or more
of faculty meetings.

1.5

5.0

Working relationship with other
school faculty.

3.0

1.5

Accepting assignments and
responsibilities.

4.5

3.0

Conferring with school officials
on all matters of policy.

4.5

4.0

Completing all school records
promptly.

6.0

7.0

Supervising homeroom or
conference period,

7.0

6.0

(Continued)

TABLE XXXVI (Continued)

Problems
8.

9.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Making evaluations of total
program annually.

8.0

8.0

Organizing an approved long-time
department program of work.

9.0

9.0

^•The Spearman Rank Correlation revealed similarity in the rankings.

rs = .842
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The data in Table XXXVII reveals the disagreement between the two
groups.

The greatest disagreement was over the problem, "maintaining

rapport and discipline with students."

The rank of two was given to this

area by the beginning teachers and a rank of ten was given by the prin
cipals.

Evidently, the beginning teachers are having more problems with

discipline than they desire to admit.

Teaching Farm Mechanics
The two groups felt general agreement for the area of Teaching
Farm Mechanics.

The correlation between the two groups was .758 as

indicated in Table XXXVIII.

This correlation indicates similarity in

rankings by the two groups.
There were no major disagreements over any of the problems in
this area.
"Holding open house to display farm mechanics exhibits" received
the rank of nine by both groups.

It appears that beginning teachers are

having problems in initiating means of displaying farm mechanics exhibits.

Developing Agriculture Experience Programs
There was a high rate of agreement between the two groups for
the nine problems in the area of Developing Agriculture Experience
Programs.
The problems ranked six, seven, eight and nine by the beginning
teachers were similarly ranked by the principals.
The results of the other responses are revealed by the data in
Table XXXIX.

The data reveals that thefe were no major disagreements

between the two groups.

TABLE XXXVII
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
CLASSROOM TEACHING^

Problems
1.

2.

3.

4.

5.

6.

7.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Explaining program of instruction
to administrators or supervisors.

1.0

1.0

Maintaining rapport and discipline
with students.

2.0

10.0

Making effective use of testing
and evaluation procedures.

3.0

2.0

Preparing and using written
lesson plans for each class.

4.5

8.0

Using a carefully planned course
of instruction for each class.

4.5

5.0

Basing teaching primarily on the
needs of students.

6.0

5.0

Making use of up-to-date references
and teaching aids.

7.0

5.0

(Continued)

TABLE XXXVII (Continued)

Problems
8.

9.

10.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Keeping classroom neat and
attractive.

8.0

5.0

Making use of effective field
trips and other community resources.

9.0

5.0

10.0

9.0

Planning and preparing for
teaching in an interesting
manner.

^The Spearman Rank Correlation revealed little similarity in the rankings.

rs = -342

TABLE XXXVIII
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
TEACHING FARM MECHANICS1

Problems
1.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Teaching farm mechanics in an
interesting manner.

1.5

3.0

2.

Maintaining safety in shop.

1.5

2.0

3.

Planning and preparing for farm
mechanics teaching.

3.0

4.5

Inventorying all tools and
equipment annually.

4.0

1.0

Maintaining orderly and clean
shop.

5.0

7.5

Providing instruction with a
wide variety of experiences in
farm mechanics.

6.5

7.5

Maintaining records as to what
has been taught to individual
students and classes.

6.5

4.5

4.

5.

6.

7.
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(Continued)

TABLE XXXVIII (Continued)

Problems
8.

9.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Getting quality projects
completed.

8.0

6.0

Holding open house to display
farm mechanics exhibits.

9.0

9.0

■*"The Spearman Rank Correlation revealed similarity in the rankings.

rs = .758

TABLE XXXIX
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF DEVELOPING
AGRICULTURE EXPERIENCE PROGRAMS1

Problems
1.

2.

3.

4.

5.

6.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Assisting students in exploration
of opportunities available in
agricultural occupations.

1.0

3.0

Supervising and assisting
students on the home farm in
carrying out farming programs.

2.0

1.0

Assisting students in record
keeping and analysis.

3.0

4.0

Developing and assisting farm
boys in selection of appropriate
supervised farming or pre-professional
programs.

4.0

2.0

Providing students with worthwhile,
realistic experiences in using
credit.

5.5

5.0

Assisting boys in preparing for
appropriate off-farm agricultural
occupations or pre-professional
agricultural occupations.

5.5

6.0

(Continued)

TABLE XXXIX (Continued)

Problems
7.

8.

9.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Developing a cooperative workexperience program and arranging
for acceptable training stations.

7.0

7.0

Supervising and assisting boys
placed in work-experience programs
in agricultural businesses.

8.0

8.0

Placing interested non-farm boys
on farms to gain supervised
farming experiences.

9.0

9.0

^The Spearman Rank Correlation revealed similarity in the rankings.

rs = .913
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The rank correlation for this area was .913 which indicated much
agreement in rankings by the two groups.

Advising the FFA
There appears to be general agreement between the rankings of
the beginning teachers and their principals for the problems in the
area of Advising the FFA.
The only problem which indicates disagreement between the two
groups was "financing FFA activities."

The ranks were five and ten

with the rank of ten being given by the principals.
Table XL reveals that both groups ranked "participating in live
stock shows" eleventh.

This is interesting to note because the State

Department of Education now has livestock specialists employed to assist
the vocational agriculture teachers in this area.
The rank correlation for

the eleven items in thisarea was .709

which reveals similarity in the rankings.

Guidance and Counseling
The two groups had identical rankings for the first and last
problems listed in Table XLI.

"Providing information on agricultural

occupations to students" and "counseling with cooperating employers on
selection of trainees" were the two problems receiving the above respective
rankings.
There was general agreement by the two groups on the problems
listed under Guidance and Counseling.
groups was .857 which indicates

The

rank correlationfor the

similarity in rankings.

two

TABLE XL
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
ADVISING THE FFA1

Problems

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

1.

Supervising and guiding FFA activities.

1.5

2.0

2.

Conducting regular planned chapter
meetings.

1.5

3.5

Developing FFA program of work each
year.

3.0

1.0

Using class time to train for FFA
contests.

4.0

7.0

5.

Financing FFA activities.

5.0

10.0

6.

Assisting the students in selection
of appropriate projects.

6.0

3.5

Assisting students to advance to
higher degrees each year.

7.0

5.0

Training for and participating
in FFA contests.

8.0

8.5

3.

4.

7.

8.

(Continued)

TABLE XL (Continued)

Problems
9.

10.

11.

Providing training program for
FFA officers.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

9.0

6.0

Holding FFA parent and son
banquet each year.

10.0

8.5

Participating in livestock
shows.

11.0

11.0

^The Spearman Rank Correlation revealed similarity in the rankings.

rs = .709

TABLE XLI
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
GUIDANCE AND COUNSELING1

Problems
1.

2.

3.

4.

5.

6.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Providing information on
agricultural occupations for
students.

1.0

1.0

Conducting a program to acquaint
new or prospective students with
the vo-ag program.

2.0

3.0

Using conference period in
counseling students.

3.0

4.0

Working with administration and
guidance counselor in determining
enrollees for vo-ag.

4.0

2.0

Visiting prospective students at
their home prior to pre-registration.

5.0

7.0

Assisting students in selecting
vo-ag options after two years
of vo-ag.

6.0

5.0

(Continued)

TABLE XLI (Continued)

Problems
7.

8.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Counseling with students on
selection of work stations.

7.0

6.0

Counseling with cooperating
employers on selection of
trainees.

8.0

8.0

^The Spearman Rank Correlation revealed similarity in the rankings.

rs = .857
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Young and Adult Farmer Programs
The rank correlation of .048 for the area of Young and Adult
Farmer Programs indicates that there was very little agreement between
the two groups in this area.
The data for this area is given in Table XLII and again reveals
that many problems exist in the area of Young and Adult Farmer Programs.
The only problem approaching agreement in rankings between the
two groups was "using appropriate social and civic activities in young
and/or adult farmer programs."

The rating by beginning teachers for

this problem was 7.5 and the principals ranked this problem 7.0.

This

was also the nearest agreement to selecting the most difficult problem
encountered in this area.
Extreme variations in rankings between the two groups were found
for two problems.

The problem "assisting young and/or adult farmers with

instruction on the farm" received a ranking of 1.0 by beginning teachers
and 6.0 by the principals.

The other problem "maintaining young and/or

adult farmer programs" received ratings of 3.5 and 8.0 the the same
respective groups.
The correlation for this area revealed very poor agreement in
rankings by the two groups.

Physical Facilities
The two groups were not in agreement for the problems ranked in the
area of Physical Facilities.
The rank correlation was .563 for the nine items ranked in this
area.

Correlation indicated some agreement in rankings but not enough

to classify as similar.

TABLE XLII
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
YOUNG AND ADULT FARMER PROGRAMS1

Problems
1.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Assisting young and/or adult farmers
with instruction on the farm.

1.0

6.0

Teaching young and/or adult farmers
in appropriate manner.

2.0

4.0

Maintaining young and/or adult
farmer programs.

3.5

8.0

4.

Using planning (advisory) committees.

3.5

1.0

5.

Securing specialists or consultants
to assist with young and/or adult
farmer programs.

5.5

2.5

Securing young farmer and/or adult
farmer enrollment.

5.5

2.5

Including young and/or adult farmer
programs as an integral part of a
total program of vocational agriculture.

7.5

5.0

Using appropriate social and civic
activities in young and/or adult programs.

7.5

7.0

2.

3.

6.

7.

8.

■*-The Spearman Rank Correlation revealed no similarity in the rankings.

rs = .048
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The two groups did not have one problem out of the nine which had
identical rankings as revealed by the data in Table XLIII.
The greatest difference in ranks was for the problem, "developing
library of appropriate books and bulletins."
The beginning teachers and principals rated "financing appropriate
materials, equipment and facilities" eighth and ninth respectively.

The

great variation in facilities available throughout the state undoubtedly
had some influence on the rankings in this area.

Public Relations
There seemed to be much agreement between the two groups in the
area of Public Relations as reflected by the data in Table XLIV.
"Acceptance of the vocational agriculture teacher by farmers"
and "acceptance of the vocational agriculture teacher by agricultural
business leaders" ranked one and two respectively for the beginning
teachers.

The principals reversed the beginning teacher rankings for

these two problems.
Two problems received identical rankings by the two groups.
Receiving sixth and seventh place rankings respectively were "using news
media to inform public on FFA, Young and Adult Farmer and other activities
and events of vocational agriculture" and "using advisory committee in
planning program."
The rank correlation for the seven problems in this area was .857
which revealed similarity in the ratings.

TABLE XLIII
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
PHYSICAL FACILITIES!

Problems
1.

2.

3.

4.

5.

6.

7.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Maintaining equipment and materials
for the provided vocational agri
culture facilities.

1.0

4.0

Selecting appropriate materials
or equipment for the vocational
agriculture program.

2.0

1.0

Keeping vocational agriculture
facilities neat and attractive.

3.0

5.5

Maintaining filing system for
references and correspondence.

4.0

3.0

Teaching students proper respect
for facilities and equipment.

5.0

8.0

Developing library of appropriate
books and bulletins.

6.5

2.0

Collecting and using audio-visual
and other teaching aids.

6.5

5.5
(Continued)

TABLE XLIII (Continued)

Problems
8.

9.

Beginning Teachers
Rank Order
N = 29

Principals
Rank Order
N = 27

Financing appropriate materials,
equipment and facilities.

8.0

9.0

Providing approved classroom
and shop facilities.

9.0

7.0

^The Spearman Rank Correlation revealed very little similarity in the rankings.

rg = .563

TABLE XLIV
RANK ORDER OF PROBLEM MEANS FOR THE AREA OF
PUBLIC RELATIONS1
Beginning Teachers
Rank Order
N = 29

Problems
1.

2.

3.

4.

5.

6.

7.

Principals
Rank Order
N = 27

Acceptance of the vocational
agriculture teacher by farmers.

1.0

2.0

Acceptance of the vocational
agriculture teacher by agricultural
business leaders.

2.0

1.0

Participation of teacher in
community affairs.

3.0

5.0

Planning ahead for a balanced
vocational agriculture program.

4.0

3.0

5.0

4.0

Using news media to inform public
on FFA, Young and Adult Farmer
and other activities and events
of vocational agriculture.

6.0

6.0

Using advisory committee in
planning program.

7.0

7.0

Having students participate in
school, civic and agricultural
programs in the community.

>

1The Spearman Rank Correlation revealed similarity in the rankings.

rg = .857
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Composite Rank Order of all Areas in the Total Program of Vocational
Agriculture
The composite rank orders of the ratings by the beginning teachers
and their principals are given in Table XLV.

The composite rank order

correlation between the two groups for the nine areas was .883 which
was similar to those of the beginning and selected experienced teachers.
The rankings by the beginning teachers and their principals were
identical in the six areas which follow:

(1) Relationships with School

and Administration, (2) Physical Facilities,
(4) Guidance and Counseling,

(3) Teaching Farm Mechanics,

(5) Developing Agriculture Experience

Programs, and (6) Young and Adult Farmer Programs.

The ranks were 1,

4, 6, 7, 8 and 9 respectively for the above areas.
Less agreement in the rank orders was found for the following:
(1) Public Relations,

(2) Classroom Teaching and (3) Advising the FFA.

Linear Correlation Analysis of the Nine Areas in the Total Program of
Vocational Agriculture
Data in Table XLVI indicates that there is no linear correlation
between the ratings of the two groups for the areas in the total program
of vocational agriculture.
No linear correlation was found between the two groups and the
highest correlation coefficient among the nine areas was .183 for the
area of Relationships with School and Administration.

Summary
The degree of difficulty with the various problems varied consider
ably in some areas.

However, agreement was experienced by the beginning

teachers and their principals in rating some of the problems.

TABLE XLV
RANK ORDER OF PROBLEM AREAS FOR BEGINNING VOCATIONAL
AGRICULTURE TEACHERS AND THEIR PRINCIPALS

Problem Areas

Beginning Teachers
Rankl

Principals
Rank'*'

1.

Relationships with School and Administration

1

1

2.

Public Relations

2

3

3.

Classroom Teaching

3

5

4.

Physical Facilities

4

4

5.

Advising the FFA

5

2

6.

Teaching Farm Mechanics

6

6

7.

Guidance and Counseling

7

7

8.

Developing Agriculture Experience Programs

8

8

9.

Young and Adult Farmer Programs

9

9

^Ranked from least difficult to most difficult.

r

s

= .883

TABLE XLVI
LINEAR CORRELATION ANALYSIS OF PROBLEM AREAS FOR BEGINNING
VOCATIONAL AGRICULTURE TEACHERS AND THEIR PRINCIPALS

Problem Areas

Correlation Coefficients

1.

Relationships with School and Administration

0.183

2.

Classroom Teaching

0.041

3.

Teaching Farm Mechanics

0.148

4.

Developing Agriculture Experience Programs

0.105

5.

Advising the FFA

0.092

6.

Guidance and Counseling

0.182

7.

Young and Adult Farmer Programs

8.

Physical Facilities

0.148

9.

Public Relations

0.177

-0.179
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The rank order correlations indicate that three areas did not have
similar correlations.

The three areas were:

(1) Classroom Teaching, (2)

Adult and Young Farmer Programs and (3) Physical Facilities.
The composite rank order correlation for the degree of difficulty
in the nine areas was .883 which indicated similarity in the rankings.
The composite rank orders of the two groups were identical for six of
the areas in the total program of vocational agriculture.
The linear correlation analysis for each of the nine areas revealed
that there is no linear correlation between the opinions of the two groups
for the nine areas in the study.

CHAPTER V

EVALUATION OF THEIR TEACHER TRAINING
PROGRAMS BY BEGINNING TEACHERS

Introduction
The beginning teachers were asked to complete Schedule II
(Appendix) which was an evaluation of their teacher preparation or
pre-service programs.
A.

This schedule was composed of three sections:

Teacher Problem Areas, B.

Curriculum and Professors, C. Student

Teaching Experiences.
The following scale was used in rating the strengths and
weaknesses of their teacher preparation programs:
VERY GOOD
1

GOOD
2

FAIR
3

POOR
4

In Part I of this chapter the composite mean for each of the
nine problem areas in the Professional Difficulty Schedule, Schedule
I, was equated with the mean of the same Teacher Problem Area in
Section A of the Teacher Preparation Program, Schedule II.
The Student's t difference of means test was then utilized in
determining whether significant differences between means existed at
the .05 level.

The null hypothesis stating that the means of the

problem areas in the Professional Difficulty Schedule and the Teacher
Preparation Program Schedule were equal was then either accepted or
rejected for each problem area.
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In the second part of Chapter V the mean was calculated for the
sixteen items listed under Curriculum and Professors which was Section
B of the Teacher Preparation Program Schedule.

A linear correlation

analysis was performed using the mean of this section and correlating
it with each of the nine problem areas of the Professional Difficulty
Schedule.
A mean was also determined for the thirteen items listed under
Student Teaching Experiences which was Section C of the Teacher Prepara
tion Program Schedule.

This mean was then correlated with each of the

nine problem areas of the Professional Difficulty Schedule to secure
a linear correlation coefficient for each problem area.

PART I

Mean Ratings of Teacher Problem Areas
in Schedules I and II

There were no significant differences between the means of the
Teacher Problem Areas on the two schedules for six of the areas.
The six areas which did not have significant differences at the .05
level were:

(1) Classroom Teaching, (2) Advising the FFA, (3)

Guidance and Counseling, (4) Physical Facilities, (5) Developing Super
vised Agriculture Experience Programs and (6) Public Relations.
The null hypothesis which equated the Teacher Problem Areas of
both schedules was accepted for the six areas above and it can be con
cluded that the problems experienced in the six areas were equal to the
strengths or weaknesses of the pre-service

programs in these same areas.
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Data in Table

XLVII

indicate that there are three areas in

which significant differences were found between the Teacher Problem
Areas in the Professional Difficulty and Teacher Preparation Program
Schedules.

The three areas are:

(1) Relationships with School and

Administration, (2) Teaching Farm Mechanics and (3) Young and Adult
Farmer Programs.
The beginning teachers indicated a difficulty rating of 1.49
in the Professional Difficulty Schedule for the problem area of Rela
tionships with School and Administration.

This rating is midway b e 

tween the No Difficulty and Little Difficulty ratings.

The same area

in the Teacher Preparation Program Schedule had a rating of 2.00 which
indicated their preparation for teaching in this area was Good but the
difference between means was .51.
The other area with a large difference between means was Young
and Adult Farmer Programs.
was .59.

The beginning teachers had a difficulty rating of 3.56 for

this area in Schedule I.
level.

The difference between means for this area

This rating approached the High Difficulty

However, the problem appears to be related to teacher prepara

tion since the teachers rated this problem area 2.97 in the Teacher
Preparation Program Schedule.

This is very close to the 3.00 level

which indicates that their preparation for teaching in this area was
only Fair.
It is interesting to note that only two areas under Teacher
Problem Areas of the Teacher Preparation Program Schedule approached the
teacher preparation rating of Fair.

The 7 other areas all received

TABLE XLVII
MEAN DIFFICULTY RATINGS OF TEACHER PROBLEM
AREAS IN SCHEDULE I AND II

Schedule I
Mean of Problem
Areas

Problem Areas

Schedule II
Mean of Statements
in Section A

Difference
Between
Means

1 . Relationships with School and
Administration

1.49

2.00

2.

Classroom Teaching

2.02

1.76

3.

Teaching Farm Mechanics

2.30

2.66

4.

Developing Supervised Agriculture
Experience Programs

2.66

5.

Advising the FFA

6.

j

.511
-.26
.361

2.45

-.21

2.13

2.04

-.09

Guidance and Counseling

2.33

2.31

-.02

7.

Young and Adult Farmer Programs

3.56

2.97

- .591

8.

Physical Facilities

2.07

2.35

.28

9.

Public Relations

2.00

1.97

-.03

Differences between the two schedules were significant at the .05 level.
2

Rating scale:

1, Very Good; 2, Good; 3, Fair; 4, Poor.
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ratings below 2.50 which corresponds to a Good rating for the pre
service program.

However, none of the areas approached the 1.0 rating

which corresponds to a Very Good rating.
The means for three of the problem areas in the Professional
Difficulty Schedule and their corresponding teacher problem area in
the Teacher Preparation Program Schedule were practically the same.
The areaof Guidance and Counseling had

a difference between means

of

.02 while

Public Relations had a difference between means of .03.

The other

area approaching the point of

equation was Advising theFFA

which had

a difference between means of

.09.

PART II

Correlations Between Problem Areas of Schedule I
and Sections B and C of Schedule II

This part of Chapter V portrays the presence or absence of
linear correlation between the professional problems beginning voca
tional agriculture teachers are confronted with and the training which
they received in the nine problem areas of their teacher preparation
programs.
Cardozier (1:262) states, "Many teacher educators would agree
that a teacher's inservice education needs are greatest during his
first year of teaching.

Even though he may have led his class in an

excellent teacher education program, he cannot be fully prepared."
With this statement in mind an attempt was made to relate the problems
of beginning teachers to phases of their pre-service program in vocational
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agricultural education.

However, the data in Table XLVIII. reveal

that there is no linear correlation between the problems beginning
teachers experienced and the pre-service training which they received.
Two problem areas of the Professional Difficulty Schedule ap
proached the level of positive linear correlation when correlated with
Curriculum and Professors of the Teacher Preparation Program Schedule.
The area of Relationships with School and Administration had a cor
relation coefficient of .515 and Physical Facilities had a correlation
coefficient of .509.

All other problem areas had correlation co

efficients below .350.
The highest correlation coefficient attained when correlating
the problem areas of the Professional Difficulty Schedule with the
Student Teaching Program of the Teacher Preparation Schedule was in
the area of Physical Facilities.

The coefficient of correlation was

only .316, however.
Two problem areas in the Professional Difficulty Schedule re
ceived negative correlation coefficients when correlated with Curriculum
and Professors and Student Teaching Experiences.

These areas were Guid

ance and Counseling and Young and Adult Farmer Programs.
It must be concluded from the data gathered in the Teacher
Preparation Program Schedule that no linear correlation exists between
the problems confronting beginning vocational agriculture teachers and
the teacher preparation program in which they were trained.

TABLE XLVIII
LINEAR CORRELATIONS BETWEEN THE PROBLEM AREAS OF SCHEDULE I
AND SECTIONS B AND C OF SCHEDULE II

Problem Areas
1.

Curriculum and Professors
Correlation Coefficients

Student Teaching Experiences
Correlation Coefficients

Relationships with School
and Administration

0.515

0.096

2.

Classroom Teaching

0.320

0.150

3.

Teaching Farm Mechanics

0.320

0.198

4.

Developing Supervised Work
Experience Programs

0.255

0.073

5.

Advising the FFA

0.164

0.217

6.

Guidance and Counseling

-0.105

-0.021

7.

Young and Adult Farmer
Programs

-0.278

-0.. 206

8.

Physical Facilities

0.509

0.316

9.

Public Relations

0.346

0.215
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Summary
The strengths and weaknesses of their teacher preparation
programs were evaluated by the beginning vocational agriculture teachers
in the study.

The pre-service programs were rated in terms of their

preparation for Teacher Problem Areas, Curriculum and Professors and
Student Teaching Experiences.
No significant differences between means were found at the .05
level for 6 of the 9 areas equated in the Professional Difficulty and
Teacher Preparation Program Schedules.

Three of the problem areas had

significant differences which would suggest further study of these
areas.
There was no linear correlation between the means of problem
areas in the Professional Difficulty Schedule and the means of Curric
ulum and Professors and Student Teaching Experiences in the Teacher
Preparation Program Schedule.

CHAPTER VI

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Purpose of the Study
The primary purpose of this study was to determine the professional
problems encountered by beginning vocational agriculture teachers in Lou
isiana and the implications these have for the improvement of teacher
training, placement, follow-up services and the retention of these teachers.
More specifically, the following objectives were believed
necessary to the solution of the problem:
1.

To determine the professional problems encountered by beginning

vocational agriculture teachers.
2.

To determine the professional problems encountered by selected

experienced vocational agriculture teachers.
3.

To determine the similarity or dis-similarity of problems

encountered by beginning teachers as opposed to problems of selected
experienced vocational agriculture teachers in their present positions.
4.

To determine the degree of agreement between problems encoun

tered by the beginning teachers and the opinions of their administrators
as to problems the teacher encounters.
5.

To determine, in the light of the problems encountered by

the beginning teachers, what they consider to be the greatest strengths
and the greatest weaknesses of their programs of teacher preparation.
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6.
best serve

To determine areas in which in-service training programscan
the needs of all vocational agriculture

teachers.

Method of Investigation
The population for the study included all beginning vocational
agriculture teachers in Louisiana, their immediate administrators or
supervisors, and twenty selected experienced vocational agriculture
teachers.

The beginning teacher was defined as a teacher with three years

or less experience in teaching vocational agriculture.

The experienced

teachers were selected from the ranks of teachers who had ten years or
more teaching experience and a minimum education of a Master's degree.
An attempt

was also made to select the experienced

type of farming areas as the beginning

teachers fromthesame

teachers.

The Descriptive Survey Method using the Questionnaire Technique
was the method of research used in this study.

The instrument used to

determine the professional problems encountered by the beginning and
selected experienced teachers of vocational agriculture was patterned
after that developed by James D. McComas (21).

This schedule is composed

of nine areas which comprise a total program of vocational agriculture.
The areas in the schedule are as follows:

(1) Relationships with

School and Administration, (2) Classroom Teaching, (3) Teaching Farm
Mechanics, (4) Developing Supervised Work Experience Programs, (5)
Advising the FFA

(6) Guidance and Counseling, (7) Young and Adult Farmer

Programs, (8) Physical Facilities and (9)Public Relations.
The schedule used to determine the strengths and weaknesses of the
teacher preparation programs of the beginning teachers was developed by
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the writer with assistance from faculty members at the University of
Southwestern Louisiana, student teachers at the University and supervis
ing vocational agriculture teachers involved in the student teaching
program at the University.
were as follows:

The three areas evaluated in this schedule

(1) Teacher Problem Areas, (2) Curriculum and Professors

and (3) Student Teaching Experiences.
The first schedule was mailed to the beginning teachers, selected
experienced teachers and principals of the beginning teachers.

The

second schedule was mailed only to the beginning teachers.

Summary of Findings
The beginning teachers in the study were located in all four
supervisory areas in the state and were making good progress toward
attaining a Master's Degree.
The beginning teachers were in larger schools and had larger
vocational agriculture enrollments than the selected experienced teachers.
The young farmer classes, adult farmer classes and advisory
councils were weak numerically for both beginning and selected experi
enced teachers.

This agrees with the findings of Sweany (14:6) on the

use of time by vocational agriculture teachers since " . . .

greatest

priority was given high school teaching and less priority to out-ofschool role."
The number of hours per year of classroom supervision provided
beginning teachers by principals or assistant principals, parish super
visors, area supervisors and teacher trainers was extremely low for this
crucial period in the beginning teachers career.
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Experienced teachers belonged to and participated more actively
in civic, professional and church organizations than did beginning teach
ers .
It was found in analyzing and contrasting the means of the pro
fessional problems encountered by beginning and selected experienced
teachers that significant differences existed between the two groups.
Some of the more important differences will be pointed out and discussed.
The Student's t difference of means test was used to determine
the significance of the difference between means of each group at the
.05 level.

Significant differences between the ratings of the beginning

and experienced teachers were found in five areas.
as follows:

These areas were

(1) Classroom Teaching, (2) Teaching Farm Mechanics, (3)

Advising the FFA, (4) Young and Adult Farmer Programs and (5) Public
Relations.
However, the two groups of teachers had significantly similar
problems in the areas of (1) Relationships with School and Administra
tion, (2) Developing Agriculture Experience Programs,

(3) Guidance and

Counseling and (4) Physical Facilities.
General agreement was expressed for the area of Relationships
with School and Administration by the two groups of teachers.

The

beginning teachers had the greatest disagreement with the experienced
teachers in rating the problem of "supervising homeroom or conference
period" and had less difficulty than the experienced teachers with the
problem of "conferring with school officials on all matters of policy."
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In analyzing the problem area of Classroom Teaching, it was
revealed that disagreements with five problems caused a significant
difference between the area ratings of the two groups.
were as follows:

The problems

(1) "maintaining rapport and discipline with students,"

(2) "planning and preparing for teaching in an interesting manner," (3)
"preparing and using written lesson plans for each class," (4) "making
effective use of testing and evaluation procedures" and (5) "using a
carefully planned course of instruction for each class."
The beginning teachers had significantly more difficulty than the
experienced teachers with all problems in the area of Teaching Farm
Mechanics with the exception of "holding open house to display farm
exhibits."

They had fewer problems in this area than the experienced

teachers.
The area of Developing Agriculture Experience Programs presented
similar problems for both groups of teachers.

One glaring exception

was the problem of "placing interested non-farm boys on farms to gain
supervised farming experiences."

The beginning teachers rated this

problem one difficulty level higher than the experienced teachers.

Both

groups were having difficulty with the cooperative work-experience
program.
In the area of Advising the FFA all problems except "participating
in livestock shows" indicate significant differences between the means
for the two groups.

The beginning teachers were having some difficulty

with all areas of the FFA program.
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The area of Guidance and Counseling indicated that there was
general agreement over the problems in this area.

However, beginning

teachers were having considerably more problems than the experienced
teachers with "assisting students in selecting vocational agriculture
options after two years of vocational agriculture" and " counseling with
students on selection of work stations."
The highest degree of difficulty was experienced in the area of
Young Farmer and Adult Programs by both groups of teachers.

This area

also had the greatest disagreement between the teachers for the individual
problems.

The problems of "including young and/or adult farmer programs

as an integral part of a total program of vocational agriculture,"
"securing specialists or consultants to assist with young farmer and/or
adult farmer programs" and "assisting young and/or adult farmers with
instruction on the farm" had mean difficulty differences between the two
groups of more than one complete rating.
The two groups were in close agreement for the nine problems in
the area of Physical Facilities.

The beginning teachers had a lower

difficulty rating than the experienced teachers in four of the nine
problems.
Responses for the problem area of Public Relations indicate that
there are significant differences between the problems encountered by
the two groups of teachers.

The greatest differences in ratings were for

"using advisory committee in planning program" and "participation of
teacher in community affairs."
See Table XLIX

for the distribution of problem ratings by levels

of difficulty for the beginning and selected experienced teachers.

TABLE XLIX
DISTRIBUTION OF THE PROFESSIONAL PROBLEMS OF BEGINNING AND SELECTED
EXPERIENCED TEACHERS ACCORDING TO LEVEL OF DIFFICULTY

No Difficulty
Mean = 1.00-1.50
BT1
ET2

Problem Areas

1.

Some Difficulty
Mean = 1.51-2.50
BT1
ET2

Moderate to
High Difficulty
Mean = 2.51-4.00
BT1
ET2

Relationships with School and
Administration

7

6

2

3

0

0

2.

Classroom Teaching

1

1

9

9

0

0

3.

Teaching Farm Mechanics

0

0

7

9

2

0

4.

Developing Agriculture Experience Programs

0

0

2

6

7

3

5.

Advising the FFA

0

2

10

9

1

0

6.

Guidance and Counseling

0

0

5

7

3

1

7.

Adult and Young Farmer Programs

0

0

0

1

8

7

8.

Physical Facilities

0

0

9

9

0

0

9.

Public Relations

0

1

6

6

1

0

8

10

50

59

22

11

Totals

^-BT = Beginning Teachers
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O

^ET = Experienced Teachers
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In Part III of Chapter IV, the opinions of the beginning teachers
on their professional problems and the views of their principals relative
to these problems were also analyzed and contrasted.
Significant differences in the ratings of both groups were found
for the means of all nine areas in the total program of vocational
agriculture.
The greatest agreement prevailed between the ratings of beginning
teachers and their principals in the area of Relationships with School
and Administration even though significant differences existed between
the ratings of both groups.

This area also had the lowest difficulty

rating by both the beginning teachers and the principals.

The difficulty

ratings of the principals were more lenient than the ratings of the
beginning teachers in seven of the nine problems in this area.

The

two groups had the greatest disagreement with the problem of "making
evalua t ions annua1ly."
The greatest difference between means for the area of Classroom
Teaching was with the problems of "making use of effective field trips
and other community resources" and "keeping classroom neat and attractive."
Beginning teachers were more lenient than the principals in rating the
problems of "explaining programs of instruction to administrators or
supervisors" and "maintaining rapport and discipline with students."
The principals' expectations for beginning teacher difficulties
were less for all problems in the area of Teaching Farm Mechanics.

The

greatest disagreement between the two groups was over "inventorying all
tools and equipment annually."

The beginning teachers were having con

siderably more difficulty in this area than the principals envisioned.

An analysis of the principals' ratings in the area of Developing
Agriculture Experience Programs indicates that the principals recognize
the difficulty beginning teachers are having in implementing this
program.

This is particularly evident with the cooperative work-

experience program.
The area of Advising the FFA revealed considerable disagreement
in rankings between the beginning teachers and principals.

This area

presented the next highest area of disagreement in the ratings by the
principals as was also the case with beginning teacher and experienced
teacher comparisons.
The principals were again more lenient in their ratings than the
beginning teachers for the area of Guidance and Counseling as was the
case for the three previous areas.

Considerable disagreement is evident

between the two groups for the problem of "working with administrator
and guidance counselor in determining enrollees for vocational agriculture.
The greatest disagreement between beginning teachers and principals
on the problems encountered by the beginning teachers was revealed in
the area of Young and Adult Farmer Programs.

The difference between

means for the two groups was 1.00 or one whole difficulty rating.

The

beginning teachers were having High Difficulty with the Young and Adult
Farmer Programs.

This finding would appear to coincide with Bender's

(15) findings in which prospective teachers indicated that the lowest
rating in preparation for teaching was in the young-farmer and adult
farmer areas.

J
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All the ratings but one in the area of Physical Facilities indicated
considerable disagreement between the opinions of beginning teachers and
principals.

The only problem showing a slight difference in ratings was

"maintaining equipment and facilities for the provided vocational agricul
ture facilities."
The beginning teachers continued the pattern of giving themselves
higher difficulty ratings than that given to them by the principals in the
area of Public Relations.

The only problem indicating rating agreement

between the two groups was "acceptance of the vocational agriculture
teacher by farmers."

The beginning agriculture teachers were well accepted

by farmers and agricultural business leaders as indicated by the low
difficulty ratings for these problems by all three groups in the study.
It is interesting to note that upon examination of the mean difficulty
ratings of the principals and selected experienced teachers for the nine
problem areas that the ratings of the two groups are quite similar.
Part II of Chapter IV compared the rank orders of the professional
problems encountered by beginning and selected experienced vocational
agriculture teachers.

The Spearman rank correlation was then utilized to

show relationships existing between the two groups.
The rank order correlations of the nine problem areas revealed that
seven of the nine areas had similarity or over all agreement in the rank
ings.

The areas with similar rank correlations for the two groups of

teachers were as follows:

(1) Relationships with School and Administra

tion, (2) Classroom Teaching, (3) Teaching Farm Mechanics, (4) Developing
Agriculture Experience programs, (5) Advising the FFA, (6) Guidance and
Counseling and (7) Public Relations.
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The two areas not having similar rank order correlations were
as follows:

(1) Adult and Young Farmer Programs and (2) Physical

Facilities.
The rank correlation indicated overall agreement by the beginning
and selected experienced teachers for the nine areas in the program and
the rank correlation was .917.

This relationship is greater than

that found by Todd ( 28) in his contrast of role perceptions for beginning
and experienced teachers of vocational agriculture.

Todd had eleven

areas in his study and the rank correlation for this group was .782.
The data reveal that the extent of difficulty among the two teacher
groups varied for the individual problems, but there was considerable
agreement in ranking the individual problems from the standpoint of least
difficulty to most difficult for each individual problem and problem
area.

Identical difficulty rankings of many problems were evident in

several areas.
The data further substantiates the evidence of agreement in
difficulty rankings of the nine problem areas by the two teacher groups.
The beginning and selected experienced teachers had identical difficulty
rankings for six of the nine areas in the total program of vocational
agriculture.
The two groups of teachers were in agreement on the least and most
difficult problem areas in the total program.

Relationships with School

and Administration was the area presenting the least amount of difficulty
and Young and Adult Farmer Programs presented the greatest difficulty for
the two groups of teachers.

The area of Developing Supervised Work Ex

periences also presented considerable problems for the two groups.
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A linear correlation analysis was used to determine if any linear
correlation existed between the ratings of the two groups for the problem
areas in the total program of vocational agriculture.

The linear

correlation coefficients for the problem areas indicated that no linear
correlation existed between the ratings of the two teacher groups for
any of the areas.
Part IV of Chapter V contrasted the rank orders of the beginning
teacher problems as envisioned by the beginning teachers and their
principals.
When considering the rank order correlation of the problem areas,
it was revealed that there was a high degree of similarity or agreement
between the beginning teacher and principal rankings.

The composite

rank correlation for all areas was .883 which indicates a high degree of
agreement between the two groups.
The problem areas which indicated agreement in rankings between
the two groups were as follows:

(1) Relationships with School and Ad

ministration, (2) Teaching Farm Mechanics, (3) Developing Agriculture
Experience Programs, (4) Advising the FFA, (5) Guidance and Counseling
and (6) Public Relations.
The three areas not having similarity in rank order correlations
were as follows:

(1) Classroom Teaching, (2) Adult and Young Farmer

Programs and (3) Physical Facilities.

The only difference in the rank

order correlation of problem areas for the beginning teachers and princi
pals and for the beginning and selected experienced teachers was the
problem area of Classroom Teaching.
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Several of the problems in the various problem areas had identical
or similar rankings even though the data in Part III of Chapter IV indi
cated significant differences existed between the means of the two
groups for most of the individual problems.
The ranking of individual problems from the standpoint of the
least difficulty to the most difficulty indicates that there is a high
degree of agreement between the rankings of the two groups.

This agree

ment is very evident when the rank orders of the problem areas are con
sidered.

The two groups had identical rankings for six of the nine

problem areas.
Relationships with School and Administration, Teaching Farm
Mechanics, Guidance and Counseling, Developing Agriculture Experience
Programs, and Young and Adult Farmer Programs received ranks of 1, 6,
7, 8 and 9 respectively when ranked from the least difficult to the most
difficult areas.

This is also identical to the findings of the beginning

and selected experienced teacher groups.
A linear correlation analysis was also used with this group to
determine if linear correlations existed between the ratings of the two
groups for the nine problem areas.

The results of this analysis indicated

that no linear correlations existed between the ratings of the beginning
teachers and principals for any of the areas.
In Chapter V the beginning teacher responses to the evaluation of
their Teacher Preparation Program were analyzed.

The problem areas of

the Professional Difficulty Schedule were equated with their teacher
preperation for the Teacher Problem Areas and also correlated with their
teacher preparation program in terms of Curriculum and Professors and
Student Teaching Experiences.
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No significant differences were found between the responses of
the Teacher Problem Areas of the Professional Difficulty Schedule and the
Teacher Preparation Program Schedule at the .05 level for six of the
nine problem areas.

These areas were as follows:

(1) Classroom Teaching,

(2) Developing Agriculture Experience Programs, (3) Advising the FFA, (4)
Guidance and Counseling,

(5) Physical Facilities and (6) Public Relations.

Significant differences were found between three Teacher Problem
Areas of the two schedules.

These areas were (1) Relationships with

School and Administration, (2) Teaching Farm Mechanics and (3) Young and
Adult Farmer Programs.
Only two problem areas, Teaching Farm Mechanics and Young and
Adult Farmer Programs were rated Fair in the evaluation of the Teacher
Preparation Program for the nine areas by the beginning teachers.

The

ratings of the seven other areas indicated that the teacher preparation
program for these areas was Good.

None of the problem areas received

a Very Good rating in regard to teacher preparation for these areas.
It was revealed by the data that significant linear correlations
did not exist between the problems beginning teachers were experiencing
and the teacher preparation which they received when the pre-service
program was evaluated in terms of Curriculum and Professors and Student
Teaching Experiences.
There was a slight linear correlation revealed for two problem
areas of the Professional Difficulty Schedule when these two areas were
correlated with Curriculum and Professors of the Teacher Preparation
Program Schedule.

Relationships with School and Administration and
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Physical Facilities were the two problem areas and their linear correla
tions were .515 and .509 respectively.

All other problem areas had

linear correlation coefficients below .350.

Conclusions
The following conclusions were derived from the study of the
beginning vocational agriculture teachers in Louisiana, their princi
pals and twenty selected experienced vocational agriculture teachers.
1.

Problems encountered by beginning teachers are not identical

to those encountered by experienced teachers.
2.

Beginning teachers encountered more individual problems than

the experienced teachers in the areas of Classroom Teaching, Teaching
Farm Mechanics, Advising the FFA, Young and Adult Farmer Programs and
Public Relations.
3.

All teachers had a high degree of difficulty in the areas of

Developing Agriculture Experience Programs and Young and Adult Farmer
Programs and Public Relations.
4.

A weakness of all teachers was in the areas of Young and

Adult Farmer Programs and Advisory Councils which were few numerically
and not functioning as they should.
5.

The amount of time devoted to classroom supervision of

teachers was very limited, particularly with the beginning teacher.
6.

Professional problems of beginning teachers are recognized by-

administrators and supervisors.
7.

Levels of difficulty in the various problem areas are different

for beginning and experienced teachers.
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8.

The principals were very lenient in their rankings of the

problems confronting beginning teachers.
9.

Beginning and experienced teachers need most assistance in

the areas of Teaching Farm Mechanics, Guidance and Counseling, Develop
ing Agriculture Experience Programs, and Young and Adult Farmer Programs.
10.

The beginning and experienced teachers were not prepared to

implement a program in the area of developing work-experience programs
in off-farm agriculture.
11.

The teacher preparation programs need to be strengthened in

the areas of preparing teachers for Teaching Farm Mechanics and Young
and Adult Farmer Programs.
12.

The teacher training institutions were performing an over-all

good job in the pre-service programs of preparing prospective vocational
agriculture teachers.
13.

The in-service programs for vocational agriculture teachers

need strengthening in the areas of Teaching Farm Mechanics and Young
and Adult Farmer Programs.

Recommendations
The recommendations presented are based upon the analysis and
interpretation of the data received from the three groups in the study,
the review of related literature, and experiences of the writer in
coping with some of the problems involved in the study.
1.

The pre-service programs in the state should be continually

evaluated and efforts in teacher training in vocational agriculture
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coordinated.

Periodic surveys of graduates could serve as partial

criteria in the evaluation and redirection of pre-service programs.
2.

The teacher training staff should place some emphasis and

develop more techniques for meeting the difficulties in the areas of
Teaching Farm Mechanics, Guidance and Counseling, Developing Agri
culture Experience Programs and Young and Adult Farmer Programs.

This

recommendation is based on the premise that beginning teachers, exper
rienced teachers and principals ranked these four areas as the most
difficult in job performance in the total program of vocational
agriculture.
3.

With the current trend to integrate the vocational programs

of the various services into one teacher training program, more emphasis
will have to be placed on the student teaching experiences to more fully
prepare trainees for the job and problems he will be confronted with
as a vocational agriculture teacher.
4.

A meeting of beginning teachers should be incorporated into

the annual vocational conference which is held in mid-August.
5.

Beginning teachers should be introduced at the first vocational

agriculture sectional meeting during the annual vocational conference.
This introduction should help establish rapport between beginning and
established teachers.
6.

A short biographical sketch of each beginning teacher should

appear in the state vocational agriculture newsletter at some time during
the year.

This feature would serve to further introduce beginning teach

ers, particularly to teachers not in attendance at the vocational con
ference, and also to open lines of communication between teachers.
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7.

Members of the teacher training staffs should visit their

graduates who are in their first year of teaching, preferably within the
first two months of his tenure.

A follow-up visit should also be provided

near the end of the first year of teaching.

A third visit during the

second year of tenure should also be provided by the teacher training
staffs.
8.

Area supervisors of vocational agriculture should visit with

the first year teacher in his school during the first six weeks of
school.

Follow up visits should be provided as needed and upon request.
9.

The State Director of Vocational Agriculture Education should

make definite assignments of teacher trainers for follow-up of beginning
teachers who graduate from teacher training departments out of the state
of Louisiana.
10.

Teacher trainers and area supervisors should conduct group

conferences during the school year with beginning teachers to provide inservice training in the areas of greatest difficulty (i.e., Classroom
Teaching, Teaching Farm Mechanics, Advising the FFA, Adult and Young
Farmer Programs and Public Relations).
11.

A successful experienced teacher in the same parish or imme

diate area should be assigned by the area supervisor to assist and con
sult with the beginning teacher at frequent intervals during his first
year of tenure.
12.

Opportunities should be provided the beginning teacher to

observe the teaching of an experienced teacher of vocational agriculture.
Visitation with such teachers during the few weeks preceeding the opening
of school or after school hours would also be beneficial to the beginning
teacher.
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13.

Teacher trainers should visit experienced teachers upon

request from parish superintendents, supervisors, principals, or
teachers.

Informal visits with these teachers when the situation presents

itself should be practiced in parishes where permission has been secured
from superintendents to do so.
14.

All teachers should be required to attend at least one three-

week- short- course in a professional or technical area of agriculture
within a period of three years.
15.

All experienced teachers should be encouraged to pursue a

graduate study program.
16.

Workshops, short courses and seminars should be provided in

professional and technical areas of agriculture for all teachers meeting
in groups throughout the state.
17.

In view of the findings of this study relative to the weakness

of adult and young farmer programs, a teacher from each supervisory area
in the state - who is successful in this area of the program - should be
selected to conduct a workshop on his program of Young and Adult Farmer
Education.

All teachers should be required to attend such workshops

since this study revealed the severity of the problems encountered by
both groups of teachers in this area of the vocational agriculture
program.

Teacher trainers and supervisors should assist with the planning

and coordination of these workshops.
The same procedure should be followed in the area of Developing
Supervised Work Experience Programs in the area of off-farm agriculture.
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18.

Area supervisors should furnish more supervision with the

objective of providing professional assistance and limit "social-call"
supervision.
19.
following:

Further study should be made in the future concerning the
(1) The relationship between Curriculum and Professors in

the teacher preparation program and problems encountered with Relation
ships with School and Administrations and Physical Facilities; (2) The
in-service education needs of vocational agriculture teachers; (3) The
assistance desired by beginning and experienced teachers from teacher
trainers and area supervisors.
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UNIVERSITY OF SOUTHWESTERN LOUISIANA
Lafayette, Louisiana 70501

Box 526, U.S.L.
March 11, 1969

Dr. James D. McComas
Dean, College of Education
Kansas State University
Manhattan, Kansas 66502
Dear Dean McComas:
I am preparing a dissertation prospectus centering on the
problems encountered by beginning vocational agriculture teachers
in Louisiana.
I would like to secure permission to use the in
strument you developed for your Ph.D. dissertation in conducting
study. If I am granted permission to do so, I will make several
changes in the instrument to correspond with my study. However,
basically the instrument would be similar to yours and you would
be given credit for its major development.
Thank you for your attention to this matter.
Sincerely,

Dale Reed
Assistant Professor of
Vocational Agricultural
Education •

DR/lmd
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KANSAS STATE UNIVERSITY
Manhattan, Kansas 66502

College of Education
Holton Hall
March 13, 1969

Professor Dale Reed
Vocational Agricultural Education
Box 526
University of Southwestern Louisiana
Lafayette, Louisiana 70501
Dear Professor Reed:
You certainly may use any part of methods in my dissertation
that you wish. Best wishes in your work.
Cordially,

J. D. McComas
Dean, College of Education
JDM/lm
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UNIVERSITY OF SOUTHWESTERN LOUISIANA
Lafayette, Louisiana 70501

Box 526, U.S.L.
Lafayette, Louisiana 70501
April 29, 1969

Dear
You and Mr. _________________________ have been selected to
participate in a study of the problems encountered by teachers of
vocational agriculture with three years or less experience. This is
a segment of the research being conducted for my doctoral dissertation.
This study is being done in Louisiana under the direction of Dr.
J. C. Atherton, College of Agriculture, Louisiana State University.
Findings will be used in the pre-service and in-service training pro
grams for teachers of agriculture.
Your teacher of agriculture has been asked to complete a similar
questionnaire. To complete your school's participation, your response
on the encolsed check list is necessary.
These suggestions seem helpful when filling out the questionnaire.
1.

Please consider the role activities on the basis of the
vocational agriculture teacher in your school.

2.

Please be frank and express your own opinion. Your
responses will be combined with other administrators
and will not be specifically identified.

3.

The responses of you and your teacher will not be
compared.

Thank you for your cooperation.
Sincerely yours,

Dale Reed
Assistant Professor of
Vocational Agricultural Education
DR/lmd
Enclosure
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Box 526, U.S.L.
Lafayette, Louisiana 70501
April 29, 1969

TO:

Selected Teachers of Agriculture

FROM:

Dale Reed, Assistant Professor
Vocational Agricultural Education Department
University of Southwestern Louisiana

Your help is needed!
I need your help in conducting research for my doctoral
dissertation. You are one of three groups being asked to assist
in this project. The three groups are the vocational agriculture
teachers with three years or less experience, selected experienced
teachers who possess a Master's Degree and high school administrators.
All vocational agricultural education teacher training depart
ments in Louisiana will benefit from this research in that it should
enable them to develop a program which will better meet the needs of
those preparing to teach as well as present teachers.
Your cooperating in this undertaking will be appreciated by
me as well as the teacher training departments. Please read the
instructions carefully, complete the questionnaire, and return it as
quickly as possible in the envelope provided. Complete returns are
necessary!
Thank you for your cooperation.

DR/lmd
Enclosures
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UNIVERSITY OF SOUTHWESTERN LOUISIANA
Lafayette, Louisiana 70501

Box 526, U.S.L.
May 21, 1969

Dear
This is a follow-up on the questionnaire mailed to you three
weeks ago.
I shall be greatly appreciative if you would cooperate in
completing the enclosed questionnaire and returning it in the self
addressed envelope within two weeks. The topic of my Ph.D. dissertation
limits the personnel available for participation in the research and
since the population involved is small I need complete returns on the
schedule.
I realize that this is your busiest time of the school year;
however, I hope that you will be able to complete the questionnaire
within the next two weeks.
Thank you for your cooperation. If you have returned the
schedule, please disregard this letter.
Sincerely,

Dale Reed
Assistant Professor of
Vocational Agricultural
Education
DR/lmd
Enclosure

TEACHER'S INTERVIEW SCHEDULE
Teacher________________
School_________________
Date___________________
TEACHER BACKGROUND INFORMATION
1.

College degree(s) held?

2.

Institution granting B.S.__________________ Master's__________

3.

How many students in high school?________________

4.

Number of teachers in high school?_______________

5.

How many students are there in vo-ag this year?______________

6.

Kind of agricultural background your students have?

7.

8.

9.

a.

Number of boys who are from full-time farms?_________

b.

Number of boys from part-time farms?__________

c.

Number of boys who do not live on farms?___________

Do you have an organized program for young farmers?
a.

Number of meetings planned this year?___________

b.

Average attendance per meeting?

Yes_____

_____

Do you have an organized program for adult farmers?
a.

Number of meetings planned this year?__________

b.

Average attendance per meeting?____________

Yes_____

Do you have a combined program for young and adult farmers?
Yes_______

10.

year(s)_______ Hours beyond degree

No_________

a.

Number of meetings planned this year?_________

b.

Average attendance per meeting?___________

Do you have an advisory council or committee?
a.

Yes

No____

Council appointed by whom?________ (teacher, supt. board)
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11.

b.

Number of years council has been organized?__________

c.

Number of times that council met this year?___________

d.

Estimated value that you would consider a council to be?_______
(great, some, little, none)

Did you receive any classroom supervision this year?
a.

Yes____ No_____

Classroom supervision provided by principal or assistant?
____________ Hours/yr.

12.

b.

Classroom supervision provided by parish supervisor?_____ Hr/yr.

c.

Classroom supervision provided by area supervisor.______ Hr/yr.

d.

Classroom supervision provided by teacher trainer,______ Hr/yr.

Which of the following more accurately describes farming in your
community?
_____ a.

This is definitely a full-time farming community.

b.

There are about as many part-time as full-time farmers.

c,

There are more part-time farmers than full-time farmers.

13.

In addition to your duties with the vo-ag program, what other school
duties or responsibilities do you have? (homerooms, etc.)

14.

To what civic, professional, fraternal, church or social organizations
do you belong? Are you an officer in these? How active are you?

Organization

Office Held

Degree of Participa
tion (very active,
active, not very
active)

1.

______________________

2.

____________________

3.___ ____________________
4.

5.

________

_____________________

____________________
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SCHEDULE I
VOCATIONAL AGRICULTURE TEACHERS
PROFESSIONAL DIFFICULTY SCHEDULE

In the blanks provided make responses relating to your experience
on each topic. Do not restrict your answer to present problems but
include those you have met and solved earlier in your teaching experience.
Please use the following scale in rating the extent of difficulty
you encountered with the following problems:
1 -- No difficulty
2 -- Little difficulty

3 -- Moderate difficulty
4 -- High difficulty

RELATIONSHIPS WITH SCHOOL AND ADMINISTRATION
_______ 1.
_______ 2.
_______ 3.

Conferring with school officials on all matters of policy.
Completing all school records promptly.
Organizing an approved long-time department program of work.

_______ 4.

Attending 90 per cent or more of faculty meetings.

_______ 5.

Working relationship with other school employees.

_______ 6.

Working relationship with other school faculty.

_______ 7.

Making evaluations of total program annually.

_______ 8.

Accepting assignments and responsibilities.

_______ 9.

Supervising homeroom or conference period.

10.

__________________________________________________

CLASSROOM TEACHING
_______ 1.

Basing teaching primarily on the needs of students.

_______ 2.

Planning and preparing for teaching in an interesting manner.

_______ 3.

Using a carefully planned course of instruction for each class.

4.

Explaining program of instruction to administrators or
supervisors.
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_______ 5.

Preparing and using written lesson plans for each class.

_______ 6.

Making use of up-to-date references and teaching aids.

_______ 7.

Making use of effective field trips and other community
resources.

_______ 8.

Maintaining rapport and discipline with students.

9.
______ 10.
11.

Making effective use of testing and evaluation procedures.
Keeping classroom neat and attractive.
______________________________________________________________

TEACHING FARM MECHANICS
_______ 1.

Planning and preparing for farm mechanics teaching.

_______ 2.

Teaching farm mechanics in an interesting manner.

_______ 3.

Providing instruction with a wide varity of experiences in
farm mechanics.

_______ 4.

Getting quality projects completed.

_______ 5.

Maintaining safety in shop.

_______ 6.

Inventorying all tools and equipment annually.

_______ 7.

Holding open house to display farm mechanics exhibits.

_______ 8.

Maintaining orderly and clean shop.

_______ 9.

Maintaining records as to what has been taught to individual
students and classes.

1 0 . ______________________________________________________________

DEVELOPING SUPERVISED AGRICULTURE EXPERIENCE PROGRAMS
_______ 1.

Developing and assisting farm boys in selection of appropriate
supervised farming or pre-professional programs.

_______ 2.

Developing a cooperative work-experience program and arrang
ing for acceptable training stations.

3.

Assisting boys in preparing for appropriate off-farm agricul
tural occupations or pre-professional agricultural occupations.
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4.

Supervising and assisting students on the home farm in
carrying out farming programs.

5.

Supervising and assisting boys placed in work-experience
programs in agricultural businesses.

6.

Providing students with worthwhile, realistic experiences in
using credit.

7.

Placing interested nonfarm boys in farms to gain supervised
farming experiences.

8.

Assisting students in record keeping and analysis.

9.

Assisting students in exploration of opportunities available in agricultural occupations.

10.

ADVISING THE FFA

1.

Developing FFA program of work each year.

2.

Assisting the students in selection of appropriate projects.

3.

Supervising and guiding FFA activities.

4.

Training for and participating in FFA contests.

5.

Providing training program for FFA officers.

6.

Conducting regular planned chapter meetings.

7.

Holding FFA parent and son banquet each year.

8.

Assisting students to advance to higher degrees each year.

9.

Using class time to train for FFA contests.

10.

Participating in livestock shows.

11.

Financing FFA activities.

12.

GUIDANCE AND COUNSELING
_______ 1.

Providing information on agricultural occupations to students.

_______ 2.

Using conference period in counseling students.
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_______ 3.

Conducting a program to acquaint new or prospective students
with the vo-ag program.

_______ 4.

Visiting prospective students at their home prior to pre
registration.

_______ 5.

Working with administration and guidance counselor in
determining enrollees for vo-ag.

_______ 6.

Assisting students in selecting vo-ag options after two
years of vo-ag.

7.

Counseling with students on selection of work stations.

_______ 8.

Counseling with cooperating employers on selection of trainees.

________ 9. __ _______________________________________________________________________

YOUNG AND ADULT FARMER PROGRAM
_______ 1.

Including young and/or adult farmer programs as an integral
part of a total program of vo-ag.

_______ 2.

Securing young farmer and/or adult farmer enrollment.

_______ 3.

Teaching young and/or adult farmers in appropriate manner.

_______ 4.

Maintaining young and/or adult farmer programs.

_______ 5.

Using planning (advisory) committees.

_______ 6.

Securing specialists or consultants to assist with young
and/or adult farmer programs.

_______ 7.

Using appropriate social and civic activities in young and/or
adult programs.

_______ 8.

Assisting young and/or adult farmers with instruction on
the farm.

_______ 9.____________________________________________________________________

PHYSICAL FACILITIES
_______ 1.

Maintaining filing system for references and correspondence.

_______ 2.

Developing library of appropriate books and bulletins.

3.

Collecting and using audio-visual and other teaching aids.
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_______ 4.

Maintaining equipment and materials for the provided vo-ag
facilities.

_______ 5.

Selecting appropriate materials or equipment for vo-ag
program.

_______ 6.

Financing appropriate materials, equipment and facilities.

_______ 7.

Keeping vo-ag facilities neat and attractive.

_______ 8.

Teaching students proper respect for facilities and equipment.

_______ 9.

Providing approved classroom and shop facilities.

10.

_______________________________________________________________________

PUBLIC RELATIONS

_______ 1.

Having students participate in school, civic and agricul
tural programs in the community.

_______ 2.

Using news media to inform public on FFA, Young and Adult
Farmer and other activities and events of vo-ag.

_______ 3.

Acceptance of vo-ag teacher by agricultural business leaders.

_______ 4.

Acceptance of vo-ag teacher by farmers.

_______ 5.

Participation of teacher in community affairs.

_______ 6.

Using advisory committee in planning program.

_______ 7.

Planning ahead for a balanced vo-ag

8.

program.

______
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SCHEDULE I - ADMINISTRATORS
PROFESSIONAL DIFFICULTY SCHEDULE
As an administrator, how would you rate your vocational agriculture
teachers' difficulties as compared to experienced vocational agriculture
teachers (or rate on the basis what you believed a vocational agriculture
teacher should do)?
Please rate the difficulties (considering both the seriousness
and frequency of the difficulty in one rating) that you observed which
your vocational agriculture teacher experienced in performing his job.
Please use the following scale in rating the teacher's difficulty:
1 -- No difficulty
2 -- Little difficulty

3 -- Moderate difficulty
4 -- High difficulty

RELATIONSHIPS WITH SCHOOL AND ADMINISTRATION
_

1.

Conferring with school officials on all maters of policy.

______ 2. Completing all school records promptly.
______ 3. Organizing an approved long-time department program of work.
______ 4.

Attending 90 per cent or more of faculty meetings.

______ 5. Working relationship with

other school employees.

______ 6.

Working relationship with

other school faculty.

______ 7.

Making evaluations of total program annually.

______ 8.

Accepting assignments and responsibilities.

______ 9.

Supervising homeroon or conference period.

10.

_________________________________________________________________

CLASSROOM TEACHING
______ 1. Basing teaching primarily

on the needs of the students.

______ 2.

Planning and preparing for teaching in

______ 3.

Using a carefully planned course of instruction for each class.

4.

an interesting manner.

Explaining program of instruction to administrators or
visors .

super
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______ 5.

Preparing and using written lesson plans for each class.

______ 6.

Making use of up-to-date references and teaching aids.

______ 7.

Making use of effective field trips and other community
resources.

______ 8.

Maintaining rapport and discipline with students.

______ 9.

Making effective use of testing and evaluation procedures.

10.

Keeping classroom neat and attractive

11.

________________________________________________________________

TEACHING FARM MECHANICS
______ 1.

Planning and preparing for farm mechanics teaching.

______ 2.

Teaching farm mechanics in an interesting manner.

______ 3.

Providing instruction with a wide variety of experiences in
farm mechanics.

______ 4.

Getting quality projects completed.

______ 5.

Maintaining safety in shop.

______ 6.

Inventorying all tools and equipment annually.

______ 7.

Holding open house to display farm mechanics exhibits.

______ 8.

Maintaining orderly and clean shop.

______ 9.

Maintaining records as to what has been taught to individual
students and classes.

10.

________________________________________________________________

DEVELOPING SUPERVISED AGRICULTURE EXPERIENCE PROGRAMS
______ 1.

Developing
andassisting farmboys inselection ofappropriate
supervised farming or pre-professional programs.

______ 2.

Developing
acooperative work-experienceprogramand
for acceptable training stations.

arranging
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______ 3.

Assisting boys in preparing for appropriate off-farm agricul
tural occupations or pre-professional agricultural occupations.

______ 4.

Supervising and assisting students on the home farm in carrying
out farming programs.

______ 5.

Supervising and assisting boys placed in work-experience
programs in agricultural businesses.

______ 6.

Providing students with worthwhile, realistic experiences
in using credit.

______ 7.

Placing interested nonfarm boys on farms to gain supervised
farming experiences.

______ 8. Assisting students in record keeping and analysis.
______ 9. Assisting students in exploration of opportunitiesavailable
in agricultural occupations.
10.

_________________________________________________________________

ADVISING THE FFA
______ 1. Developing FFA program of work each year.
______ 2. Assisting the students in selection of appropriate projects.
______ 3.
4.

Supervising and guiding FFA activities.
Training for and participating in FFA contests.

______ 5.

Providing training program for FFA officers.

______ 6.

Conducting regular planned chapter meetings.

7.

Holding FFA parent and son banquet each year.

______ 8.

Assisting students to advance to higher degrees each

______ 9.

Using class time to train for FFA contests.

10.

Participating in livestock shows.

11.

Financing FFA activities.

12.

year.
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GUIDANCE AND COUNSELING
______ 1.

Providing information on agricultural occupations to students.

______ 2.

Using conference period in counseling students.

______ 3.

Conducting a program to acquaint new or prospective students
with the vo-ag program.

______ 4.

Visiting prospective students at their home prior to pre
registration.

______ 5.

Working with administration and guidance counselor in deter
mining enrollees for vo-ag.

______ 6.

Assisting students in selecting vo-ag options after two years
of vo-ag.

______ 7.

Counseling with students on selection of work stations.

______ 8.

Counseling with cooperating employers on selection of trainees.

_______ 9.

________________________________________________________________________ __

YOUNG AND ADULT FARMER PROGRAM
______ 1.

Including young and/or adult farmer programs as an integral
part of a total program of vo-ag.

______ 2.

Securing young farmer and/or adult farmer enrollment.

______ 3.

Teaching young and/or adult farmers in appropriate manner.

______ 4.

Maintaining young and/or adult farmer programs.

______ 5.

Using planning (advisory) committees.

______ 6.

Securing specialists or consultants to assist with young and/or
adult farmer programs.

______ 7.

Using appropriate social and civic activities in young and/or
adult programs.

______ 8.

Assisting young and/or adult farmers with instruction on the
farm.

______9 .

_________________
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PHYSICAL FACILITIES
______ 1.

Maintaining filing system for references and correspondence.

______ 2.

Developing library of appropriate books and bulletins.

______ 3.

Collecting and using audio-visual and other teaching aids.

______ 4.

Maintaining equipment and materials for the provided vo-ag
facilities.

______ 5.

Selecting appropriate materials or equipment for vo-ag program.

______ 6.

Financing appropriate materials, equipment and facilities.

______ 7.

Keeping vo-ag facilities neat and attractive.

______ 8.

Teaching students proper respect for facilities and equipment.

______ 9.

Providing approved classroom and shop facilities.

10.

_________________________________________________________________

PUBLIC RELATIONS
______ 1.

Having students participate in school, civic and agricultural
programs in the community.

______ 2.

Using news media to inform public on FFA, Young and Adult
Farmer and other activities and events of vo-ag.

______ 3.

Acceptance of vo-ag teacher by agricultural business leaders.

______ 4.

Acceptance of vo-ag teacher by farmers.

______ 5.

Participation of teacher in community affairs.

______ 6.

Using advisory committee in planning program.

______ 7.

Planning ahead for a balanced vo-ag program.

8.
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SCHEDULE II - BEGINNING TEACHERS
EVALUATION OF THE TEACHER PREPARATION PROGRAMS
In the blanks provided make responses relating to the strengths
or weaknesses which you now envision in your program of teacher prepara
tion.
Please use the following scale in rating the strengths or weak
nesses of the following items:
1 -- Very Good
2 -- Good
A.

TEACHER PROBLEM AREAS
______ 1.

Preparation for classroom teaching.

______ 2.

Preparation for relationships with school
tration.

3.

B.

3 -- Fair
4 -- Poor

Preparation for

and adminis

teaching farm mechanics .

______ 4.

Preparation for developing supervised agriculture expe
rience programs.

______ 5.

Preparation for advising the F.F.A.

______ 6.

Preparation for guidance and counseling.

______ 7.

Preparation for

______ 8.

Preparation for handling physical facilities.

______ 9.

Preparation for public relations.

young and adult farmer programs.

CURRICULUM AND PROFESSORS
______ 1.

Courses in general education.

______ 2.

Courses

in psychology.

3.

Courses

in social studies.

______ 4.

Courses

in English.

______ 5.

Courses

in speech.

______ 6.

Courses in science.

______ 7.

Courses in health and physical education.

______ 8.

Courses in agricultural engineering or farm mechanics.

______ 9.

Courses in plant science.

10.

Courses in animal science.

11.

Courses in vocational agricultural education.

12.

Professors in technical agriculture courses.

13.

Professors in vocational agriculture courses.

14.

Professors in all other courses.

15.

Extra-curricula activities.

16.

Subject matter facts learned.

17.
18.

.
________________________________________________
____________________________________________________________

19.______________________________________________________________

STUDENT TEACHING EXPERIENCES
______ 1.

Observations before or during student teaching.

______ 2.

Development of student teachers self-confidence.

______ 3.

Length of student teaching period.

______ 4.

Assistance from supervising teacher.

5.
______ 6.
7.

Assistance from college or university supervisor.
Control of class given to teacher.
Development of habit of lesson planning.

______ 8.

Opportunities to handle discipline.

______ 9.

Similarity of student teaching and real teaching position.
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10.

Increased understanding of children.

11.

Opportunities to be part of entire school.

12.

Opportunities to be part of community.

13.

Courses concurrent with student teaching.

14.

___________________________________________

15.

16.

TABLE L
ELEMENTARY STATISTICS FOR THE RESPONSES OF THE BEGINNING TEACHERS OF
VOCATIONAL AGRICULTURE FOR THE NINE PROBLEM AREAS
Standard
Error of
the Mean

Coefficient
of
Variation

Mean

Variance

Standard
Deviation

Relationships with School and
Administration

1.49

0.57

0.76

0.05

0.51

2.

Classroom Teaching

2.02

0.82

0.91

0.05

0.45

3.

Teaching Farm Mechanics

2.30

1.09

1.04

0.06

0.45

4.

Developing Agriculture Experience Programs

2.66

1.22

1.11

0.07

0.42

5.

Advising the FFA

2.13

1.03

1.01

0.06

0.48

6.

Guidance and Counseling

2.33

1.06

1.03

0.07

0.44

7.

Young and Adult Farmer Programs

3.56

0.65

0.81

0.05

0.23

8.

Physical Facilities

2.07

0.88

0.94

0.06

0.45

9.

Public Relations

2.00

0.91

0.95

0.07

0.47

Problem Areas
1.

TABLE LI
ELEMENTARY STATISTICS FOR THE RESPONSES OF THE SELECTED
EXPERIENCED TEACHERS OF VOCATIONAL AGRICULTURE
FOR THE NINE PROBLEM AREAS
Standard
Error of
the Mean

Coefficient
of
Variation

Mean

Variance

Standard
Deviation

Relationship with School and
Adminis tration

1.42

0.52

0.72

0.05

0.51

2.

Classroom Teaching

1.81

0.49

0.70

0.05

0.39

3.

Teaching Farm Mechanics

2.02

0.94

0.97

0.07

0.48

4.

Developing Agriculture Experience Programs

2.57

0.84

0.92

0.07

0.36

5.

Advising the FFA

1.72

0.66

0.81

0.05

0.47

6.

Guidance and Counseling

2.26

0.91

0.95

0.08

0.42

7.

Young and Adult Farmer Programs

2.71

1.18

1.09

0.09

0.40

8.

Physical Facilities

2.04

0.52

0.72

0.05

0.35

9.

Public Relations

1.69

0.60

0.78

0.07

0.46

Problem Areas

1.

TABLE LIT
ELEMENTARY STATISTICS FOR THE RESPONSES OF THE PRINCIPALS OF THE
BEGINNING TEACHERS FOR THE NINE PROBLEM AREAS

Problem Areas____________________________________ Mean
1.

Variance

Standard
Deviation

Standard
Error of
the Mean

Coefficient
of
Variation

Relationship with School and
Administration

1.37

0.41

0.64

0.04

0.47

2.

Classroom Teaching

1.76

0.58

0.76

0.05

0.43

3.

Teaching Farm Mechanics

1.93

0.79

0.89

0.06

0.46

4.

Developing Agriculture Experience Programs

2.16

1.07

1.04

0.07

0.48

5.

Advising the FFA

1.61

0.58

0.76

0.04

0.47

6.

Guidance and Counseling

1.97

0.74

0.86

0.06

0.44

7.

Young and Adult Farmer Programs

2.56

1.35

1.16

0.08

0.45

8.

Physical Facilities

1.66

0.60

0.78

0.05

0.47

9.

Public Relations

1.64

0.56

0.75

0.05

0.46
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